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The article substantiates the significance and specific features of implementing school local history studies within the system
of educational and corrective work with students who have intellectual developmental disorders. The relevance of the study is determined
by the need to search for new approaches to fostering national self-awareness, patriotism, and social experience among schoolchildren
through the study of the history, culture, and natural environment of their native region. Local history studies are interpreted as a synthetic
type of activity that promotes the activation of the cognitive sphere and the correction of emotional and volitional processes in children
with special educational needs.

The study identifies the key organizational forms of local history work (state, community-based, school-based, and extracurricular)
and analyzes scholarly approaches to defining the concept of “school local history studies”. Particular attention is paid to the didactic
principles underlying the formation of local history knowledge, including scientific validity, accessibility, systematicity, visualization,
and educational orientation. A separate emphasis is placed on the principle of corrective and developmental orientation, which involves
the development of sensory perception, visual-imaginative thinking, and the establishment of cause-and-effect relationships based on
concrete sensory experience.

The article distinguishes and characterizes three stages of local history work in special schools: the accumulation of sensory
and observational experience in primary grades, the generalization and systematization of acquired knowledge about one's locality
and personal experience during the study of natural science and civic-historical educational fields; and the systematic integration
of knowledge in extracurricular activities. The authors propose differentiating learning outcomes according to three levels: propaedeutic-
cognitive, functional-operational, and analytical-systematizing. It is established that the diversification of organizational forms of local
history activities, as well as the use of various visual aids and information and communication technologies, constitutes a necessary
condition for the effective acquisition of historical and geographical content.

The conclusions emphasize that systematic local history work contributes not only to the successful social adaptation of students
but also to the formation of a stable system of value orientations and a patriotic stance. The practical significance of the research lies in
the possibility of applying the proposed stage-based approach to improve curricula in special education institutions.

Key words: school local history studies, special education, children with intellectual disabilities, geography, history, extracurricular
activities, local history knowledge, patriotic education, social adaptation.

Oounuenko Jlapuca, Kocenxo IOpin, Ckuoa Temsana. Haeuannsn i euxoeanusa yuHi¢ i3 iHmeneKmyanbHumu
ROPYUIEHHAMU 34CO0aMU WKITbHO20 KPAEZHABCMEA

YV emammi obrpynmosaro swauywicms ma ocobausocmi peanizayii WKibHO2O KPAESHABCBA 8 CUCTEMI OCEIMHbO-KOPEKYIIHOT
pobomu 3 yuHAMU, AKI MAIOMb NOPYUIEHHS THMETeKMyaibHo20 PO36UMKY. AKmyanvHicmes 00CTiONCeHHA 3YMO6TeHd HeoOXIOHiCcmIo
NOULYKY HOBUX Ni0X00i8 00 OPMY8aHHA y WKOIAPIE HAYIOHATLHOI caMOC8I0OMOCMI, NAMPIoOMuUsMy ma coyianbHo2o 00cgidy uepes

Inclusion and Diversity, Bumyck 7, 2026 41




BUBUEHHS ICMODIT, KYIbMYpU ma npupoou pioHo2o Kpaio. Aemopu po3ensioaoms KpAc3HA6CMe0 AK CUHMEMUUHULl 810 OIANbHOCHI, W0
3abe3neuye aKmMusizayilo HaguaILHO-NIZHABANLHOI cihepu Ma KOpeKyilo eMOYiliHO-801b08UX NpoYecig Y dimell i3 0COOIUBUMU OCBIMHIMU
nompebamu.

V' mexcax Oocniodcenns eusHaueno Kuou08l opeanizayitini  (opmu  KpaesHascmea (OepoicasHe, 2pOMAOCbKe, UWIKLIbHE
ma no3awKinbHe) ma NPOaHANi308aHO HAYKOGI NiOX00U NPOSIOHUX DOCTIOHUKIE 00 deiniyii «wKitbHe Kpacsnascmsoy. Ocobnugy yeazy
npUOineHo OUOAKMUYHUM NPUHYUNAM, HA AKUX 0YOYEMbCS npoyec QopmMyeanHs KPAE3HABUUX VBTeHb: HAYKOBOCMI, DOCHYRHOCHII,
CUCIMEMAMUYHOCI, HAOYHOCHE Ma 8UX08YI0u0i cnpamosanocmi. Okpemo 8udineHo npuHyun KOpeKyiliHo-po36UmMKo80i CnpsMo8anoCHii,
wjo nepedbauac po3eUMoK Yymmego20 CHPUUMAHHSA, HAOYHO-00PA3HO20 MUCIEHHA MA 6CMAHOGNEHHS NPULUHHO-HACTIOKOBUX 36 SI3KI6
HA OCHOGI KOHKPEMHO-UYMIMEBO20 00CBIOY.

YV cmammi uokpemaeno ma oxapakmepuszosano mpu emanu KpaesHasuoi poOOmu 6 cneyianvHill WIKOMi: 6i0 HAKONUYeHH:
CeHCOPHO-CNO2NIADANLHO20 00CEI0Y 8 NOYAMKOBUX KNACAX, Y3A2ANbHEHHS | cucmeMamu3ayii HakonuueHux yseieHs npo ceoio Micyesicib
ma 0cobucmozo 0ocgidy nio uac GUEUEHHs OUCYUNITIIH NPUPOOHUYOL MA SPOMAOIHCHKOI-ICMOPUYHOT OCEIMHIX 2any3ell 00 CUCeMHOT
inmezpayii 3nanb y no3aypounuil yac. Aemopu npononyioms Ougepenyilosamu pe3ynbmamugHiCmy HABYAHHA 34 MPbOMA PIBHAMU:
nponeodesmuKo-nizHaBaAILHUM, QYHKYIOHATbHO-ONEPAYIIHUM MA AHATIMUKO-cUucmeMamusyiouum. Busnaveno, wo ypisnomanimuenns
opeanizayitinux Gopm Kpaesnaguoi pobomu ma euKopucmanna pisnomanimuoi naounocmi i 3acobie IKT ¢ Heo0XiOHow yMmoeow
eexmusHo20 3ac80CHHA ICTMOPUKO-2€02padiuno2o mamepiary.

Y sucnoskax nazonoutyemocs, wo cucmeMamuyna KpaesHasya podboma cnpuse He Juue YCniuwHitl coyianvhii adanmayii yunie, a
11 (hOpMYBAHHIO 8 HUX CIMITIKOT cucmemu YiHHICHUX opienmupie ma nampiomuynoi nosuyii. [Ipakmuuna 3Hauywicms podomu noiseae
¥ MOJICIUBOCMI UKOPUCTAHHA 3ANPONOHOBAHOI eMAanHOCMi 0718 B00CKOHANEHHS HAGYANLHUX NPOSPAM CReYiaNbHUX 3aK1adie ocimu.

Kniouosi cnosa: wiinone kpaesnascmeo, cheyiaivha ocgima, Oimu 3 iHMeneKmyanibHUMU NOpyueHHaml, 2eoepaghis, icmopis,

no3axkjiacHa p06oma, Kpa€3Ha64i SHAHHA, nampiomulme 6UXOBAHHA, COZﬂaﬂbHCl adanmauiﬂ.

Introduction. School local history studies occupy
an important place in the system of educational and correc-
tive work both during lessons and in extracurricular activ-
ities in special general secondary education institutions for
children with intellectual developmental disorders. They
function not only as a set of information about a particular
territory but also as a synthesis of various types of activity
based on the personal comprehension of the history of one’s
native region; a means of transmitting accumulated knowl-
edge and traditions as well as forms of intergenerational
communication; and a process of activating students’ cog-
nitive and socio-labour activities.

Historical and geographical local history studies play
a significant role in the comprehensive solution of the tasks
related to the formation of students’ realistic worldview,
national self-awareness, and spiritual values, as well as their
patriotic, civic, moral, aesthetic, environmental, and labour
education. The study of local history in special schools ena-
bles children with intellectual disabilities to interact directly
with natural phenomena and objects in real time. Knowl-
edge about their native region contributes to the formation
of clearer representations of natural objects and processes,
facilitates the acquisition of geographical and historical
content, and prepares students for practical activity.

Acquaintance with their local environment also promotes
the correction of students’ cognitive functioning and emo-
tional-volitional sphere. Under contemporary conditions,
the search for new approaches and forms of organizing local
history activities within the system of special education insti-
tutions becomes increasingly relevant. This is conditioned by
the need of pedagogical practice for scientifically grounded
approaches that ensure the development of students with
intellectual disabilities and the formation of their local his-
tory representations through familiarization with the culture,
history, traditions, and everyday life of their native region
both in classroom and extracurricular contexts.

Materials and Methods. To achieve the research objec-
tive, a set of theoretical methods was employed, including
analysis, systematization, and generalization of findings

in general and special pedagogy concerning the theory
and methodology of school local history studies. A thor-
ough review of scholarly sources made it possible to deter-
mine the specific features of educational and upbringing
activities within the framework of school local history work
with students who have intellectual disabilities.

Research Results. Local history studies are multifac-
eted in their content. They integrate elements of nature
studies, geography, history, ethnography, folklore, and other
fields. In educational practice, they are implemented within
geographical, historical, literary, and natural science direc-
tions. All these directions constitute components of com-
prehensive school local history studies and are closely
interconnected in terms of content, forms, and methods
of implementation.

In the scholarly works of local history researchers
(M. Kostyrets, V. Oboznyi, L. Odynchenko, T. Osmatesko,
M. Otkalenko, V. Prokopchuk, V. Syniov), the following
organizational forms of local history studies are distin-
guished: state, community-based, school-based, and extra-
curricular.

The structure of state local history studies is represented
by local history museums and libraries, mass media, as well
as local research institutions and organizations (research
institutes, observatories, archives, and state planning
and statistical institutions).

Public local history studies encompass civic organiza-
tions and associations, as well as individuals engaged in
the exploration of the nature, history, culture, traditions,
economy, geography, and natural heritage of their native
region.

School local history studies are presented as “educa-
tional and upbringing activities aimed at the comprehensive
study, during lessons and extracurricular work, of a specific
part of the country (region, district, city, etc.). The main
objective of local history studies is to investigate the nature,
population, economy, history, and culture of the native
region for cognitive, scientific, educational, and practical
purposes”.

Inclusion and Diversity, Bumyck 7, 2026

42



The issue of defining school local history studies has
been addressed by M. Kostyrets, M. Lavruk, V. Oboznyi,
Yu. Olishevska, O. Kornieiev, V. Krul, M. Krachylo,
and others. Their publications define the essence of school
local history studies as:

— “a comprehensive study by students, under the guid-
ance of a teacher, of the natural, socio-economic, environ-
mental, cultural-historical, and artistic features of a particu-
lar region (province or individual locality)” [2];

— systematic cognition of the native region by students
in the process of classroom, extracurricular, and out-of-
school activities in accordance with the objectives of gen-
eral secondary education [3];

—a comprehensive study by students, under the guidance
of a teacher, of the natural, socio-economic, environmental,
cultural-historical, and artistic characteristics of a particular
region (province or specific locality) [7];

— the study by students, under the guidance of a teacher, dur-
ing lessons and in extracurricular time, of the nature, socio-eco-
nomic life, history, and culture of a specific region [9].

In the reference publication [1], school local his-
tory studies are defined as an educational and upbringing
activity “that involves the comprehensive study, during
lessons and extracurricular activities, of a particular part
of the country (region, district, city, etc.)”. According to
S. Honcharenko, the primary objective of local history
work is to investigate the specific features of the natural
environment, history, culture, population, and economic
activities of the native region.

The role of local history studies in improving the edu-
cational process has been examined in the scholarly works
of V. Badeniuk, O. Varakuta, B. Kozak, V. Polishchuk,
M. Yanko, and others. These authors emphasize that edu-
cational and upbringing activities grounded in local history
enable the activation of students’ cognitive engagement
and foster their motivation to explore their native region
and participate in socially beneficial environmental protec-
tion activities.

It is also stressed that local history work contributes
to the development of students’ value-based attitudes
toward local history objects, toward the people inhabiting
the region, and toward their activities. This, in turn, facili-
tates the systematization, deepening, and expansion of chil-
dren’s knowledge about the surrounding world, ensures
the formation of intellectual skills, the acquisition of sci-
entific methods of cognition, and the development of their
worldview (A. Volkova, Ya. Zhupanskyi, O. Kornieiev,
M. Kostyrets, M. Lavruk, T. Osmatesko, and others).

The importance of incorporating local history materials
into the process of teaching and bringing up children with
intellectual disabilities has been substantiated in the studies
of such researchers as H. Blech, V. Bondar, N. Vasylenko,
A. Vysotska, N. Hirenko, L. Denyshchych, L. Drobot,
Zh. Kaliukova, V. Kovalenko, I. Korsun, Yu. Kosenko,
L. Odynchenko, T. Porotska, V. Syniov, T. Skyba, L. Spivak,
Ya. Spivak, L. Stozhok, M. Suprun, S. Trykoz, and others.
It is noted that school local history studies in special gen-
eral education institutions serve as one of the key sources
for shaping students’ understanding of their native region

and national worldview, broadening their outlook and social
experience, as well as facilitating the comprehension
of a range of important civic, socio-historical, and geograph-
ical concepts. According to Yu. Kosenko, the use of local his-
tory materials provides a basis for in-depth study of history,
understanding the general patterns of social development,
and enhancing students’ cognitive interest in acquiring new
knowledge [4]. L. Odynchenko argues that geographical
local history studies expand opportunities for the formation
of visual and emotional representations among students with
intellectual disabilities regarding their native land, its nature,
population, and economy on a specific sensory basis, as well
as for the development of inquiry and research skills through
the exploration of interactions between nature and society
within their local environment [6].

School geographical local history studies within the sys-
tem of educational and corrective work in special schools
constitute an important component that ensures the cor-
rection and development of students’ observational skills,
memory, visual-figurative and logical thinking, as well as
their cognitive activity and independence.

Considerable attention has been devoted by schol-
ars to revealing the educational potential of school geo-
graphical and historical local history studies (N. Hirenko,
I. Dmytriieva, A. Ivanenko, Yu. Kosenko, I. Matviichuk,
L. Odynchenko, V. Syniov, and others). It is generally
acknowledged that the process of local history work con-
tributes to the upbringing of a spiritually developed person-
ality characterized by a sense of love for the Motherland,
respectful attitudes toward its history, folk customs and tra-
ditions, and appreciation of cultural heritage and human
labour. The incorporation of local history materials concern-
ing the nature and distinctive features of the native region,
the achievements of prominent local figures, and regional
characteristics of traditional occupations of the population
influences the formation of worldview orientations among
students with intellectual disabilities, as well as the devel-
opment of a system of national values and a civic-patriotic
position [5].

At different stages of schooling, the content of local
history activities, along with the forms, methods, and tech-
niques of their organization, varies depending on the age-re-
lated characteristics and cognitive capacities of students
with intellectual disabilities. Such work should be imple-
mented in an organized and systematic manner, ensuring
a holistic approach to the interconnection between class-
room and extracurricular local history activities. Under
these conditions, students accumulate experience in
interacting with the natural environment of their region;
develop an understanding of the relationships between
humans and the surrounding natural and social environ-
ments; and form an emotional-value-based attitude toward
the beauty and uniqueness of their native land, its historical
and architectural monuments, landmarks, and long-stand-
ing cultural and historical traditions.

The process of forming local history representations among
students with intellectual disabilities is structured in accord-
ance with the principles of integration; educational and correc-
tive-developmental orientation of instruction; scientific valid-
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ity and accessibility of learning; systematicity and consistency;
visual support; students’ consciousness and activity; individu-
alized and differentiated approaches; and the socially adaptive
orientation of the educational process.

In the educational process, the principle of integration
is implemented both as a condition — through the realiza-
tion of interdisciplinary connections when studying a range
of historical and geographical topics — and as a means,
ensuring the linkage between learning and social practice
through students’ participation in environmental initiatives,
community events, and celebrations.

The principle of scientific validity is taken into account
during the organization of local history excursions, field
trips, and other activities, which contributes to the forma-
tion, clarification, and expansion of students’ local history
representations and prepares them for the perception of such
academic subjects as “Geography of Ukraine”, “Introduc-
tion to the History of Ukraine and Civic Education”, “His-
tory of Ukraine”, and “Exploring Nature”.

The principles of systematicity and consistency involve
the development of local history knowledge as an inter-
connected system in which each subsequent element is
based on the previous one and serves as a foundation for
the acquisition of new information. These principles are
realized through the actualization, formation, and expan-
sion of students’ knowledge about their family and inter-
generational ties, their locality and country of residence,
the most significant historical events in their homeland,
and the heroism of the local population and the Ukrainian
people in their struggle for independence.

The principle of accessibility in the formation of local
history representations takes into account the age-re-
lated characteristics of students with intellectual disabili-
ties and ensures instruction at the level of their cognitive
capacities. Local history material should be comprehensi-
ble and gradually complicated according to the progression
from the near to the distant, from the known to the unknown,
from the easy to the difficult, and from the simple to
the complex [10]. This principle is implemented through
the extensive use of practical and inquiry-based learning
activities in both classroom and extracurricular settings.

Importance in the formation of local history knowledge
is attached to the principle of visualization, which is based
on the demonstration of specific objects and phenomena
as well as their figurative representations. The wide use
of visual aids is due to the specific features of cognition
among students with intellectual disabilities, who pri-
marily acquire new knowledge through visual-practical
and visual-figurative thinking. Simplified visual materials
and diverse object-based aids (plant herbariums, insect
collections, collections of seeds of common cereal crops
of the native region, collections of minerals, soil samples,
various products manufactured by local enterprises, eth-
nographic materials, etc.) reflect the essential characteris-
tics of the studied objects without unnecessary secondary
details. They gradually expand students’ historical or natu-
ral-geographical local history representations and contrib-
ute to the development of their personal cognitive experi-
ence based on the direct perception of real objects.

Under contemporary conditions, information and com-
munication technologies constitute effective tools that
enable students to visualize local history video materials,
analyze them, when necessary, conduct virtual excursions,
and compare events that are separated in time and space.

The principle of educational orientation is implemented
through the formation of a system of value orientations
(universal, national, and civic), progressing from fostering
interest through the study of the nature, history, and culture
of the native region to a deeper understanding of the histori-
cal past of the country as well as the physical and socio-eco-
nomic geography of Ukraine.

The principle of corrective and developmental orienta-
tion involves the enhancement of sensory perception dur-
ing observations conducted in the course of excursions;
the development of students’ visual-figurative thinking
through work with diverse visual aids; the improvement
of cognitive processes based on establishing cause-and-ef-
fect relationships, spatial and temporal correlations; as well
as the development of coherent oral speech and a sustained
cognitive interest in objects and phenomena of the sur-
rounding reality.

Let us consider the stages of school local history work
in special general secondary education institutions for stu-
dents with intellectual disabilities, which ensure familiari-
zation with, expansion, and deepening of knowledge about
their locality, its history, nature, culture, and the labour
activities of the population; enrichment of sensory and emo-
tional experience; development of cognitive processes
and personal qualities; cultivation of love for one’s home-
land and native region, patriotic feelings, and a responsible
attitude toward the natural resources of Ukraine and the local
environment; and the formation of a desire to contribute to
the well-being of the country and the community.

The first stage of local history work is aimed at the accu-
mulation of students’ sensory and observational experience,
emotional impressions, and initial representations of their
locality, as well as at stimulating interest in its study. This
stage is implemented in the primary grades of special
schools using local history informational and visual materi-
als and the organization of blended (in-person and virtual)
local history excursions during the study of such school
subjects as “I Explore the World”, literary reading, labour
education, and visual arts. At this stage, the contemplative
level of cognitive interest is formed.

At the second stage, during the study of local history
material in geography lessons, the course “Exploring
Nature”, “Introduction to the History of Ukraine and Civic
Education”, and “History of Ukraine”, students’ accu-
mulated representations of their locality and personal
experiences are generalized and systematized. These rep-
resentations are transformed into systemically integrated
knowledge, proper local history concepts are formed,
and cognitive interest develops at the contemplative-ac-
tive and causal-cognitive levels. At the same time, love for
Ukraine and the native region is fostered, along with a care-
ful attitude toward the land and its natural wealth.

The third stage of local history work is aimed at fur-
ther expanding and deepening local history representations
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during extracurricular time. It is implemented through
the organization of subject-oriented local history clubs,
school-wide and group educational activities with local his-
tory themes, extracurricular reading, blended excursions,
and imaginary journeys.

The content of local history work in special schools is
implemented with due regard to the gradual complication
of students’ cognitive activity. Accordingly, learning out-
comes are differentiated according to the following levels:

1. Propaedeutic-cognitive level.

At this stage, primary attention is focused on the forma-
tion of initial representations and the accumulation of fac-
tual material. Learners demonstrate the ability to:

— identify and correctly name local history objects
of their native region;

— provide concise descriptions of their external features
and properties;

— recognize the studied objects through visual aids
(illustrative materials, video fragments) and in the texts
of literary works.

At this level, learning activities are predominantly
reproductive in nature and aimed at recognition and ele-
mentary reproduction of information.

2. Functional-operational level

This level involves a transition to the application
of knowledge in typical situations according to a given
algorithm or with the assistance of the teacher. Learners
acquire the ability to:

— perform basic operations with the objects of study
based on a provided model,;

— construct a descriptive narrative about an object
according to a logical structure (plan);

— establish direct temporal and spatial relationships
between local history phenomena;

— operate basic terms and concepts that constitute
the foundation of a particular topic.

3. Analytical and systematizing level

At the final stage of learning, emphasis is placed on
the development of elements of logical thinking and learner
autonomy. Students demonstrate readiness to:

— construct extended and structured descriptions
of objects and events;

— identify cause-and-effect relationships accessible to
their level of understanding;

— classify and group local history material according to
specified criteria;

— conduct elementary searches for and selection of infor-
mation within a defined thematic area;

— formulate their own evaluative judgments regarding
events or phenomena in the surrounding environment.

Conclusions. Thus, the organization of school local his-
tory studies in special education institutions for children with
intellectual disabilities can be considered a multi-level sys-
tem based on the integration of curricular and extracurricular
activities and on the consistent adherence to specific didactic
principles, particularly visualization, accessibility, and cor-
rective-developmental orientation. The phased implementa-
tion of local history work — from the accumulation of sensory
and observational experience at the primary level, through
the generalization and systematization of learners’ knowledge
about their local environment and personal experience during
the study of natural science and civic-historical disciplines,
to the systematic integration of knowledge in extracurricular
activities — ensures the development of students’ cognitive
interest and promotes their holistic growth. The effectiveness
of this process is reflected in the gradual qualitative transi-
tion of learners from the reproductive propaedeutic-cognitive
stage to the analytical-systematizing level, which enables
them not only to successfully master local history content but
also to develop stable value orientations, patriotic awareness,
and socially adaptive skills within the contemporary educa-
tional environment.
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