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The article is devoted to highlighting the problem of enhancing socio-economic geographical knowledge in students with intellectual
disabilities, revealing the role of school geography in economic socialization and professional labor adaptation of graduates in
the conditions of a market economy. The importance of the school course “Geography of Ukraine ” in enhancing socio-economic knowledge
of high school students of special secondary education institutions is revealed. An analytical review of theoretical and empirical research
within the framework of the outlined problem proved that scientists directed their efforts at improving methodological approaches to
the study of social and economic geography of Ukraine, revealing pedagogical ways of forming economic and geographical concepts
at geography lessons in a special school.

Special attention is focused on the analysis of the practical experience of enhancing students’socio-economic knowledge at geography
lessons in the conditions of traditional education. On the basis of a survey of geography teachers of special secondary education
institutions in different regions of Ukraine, the results of the answers regarding the importance of geographic knowledge of a socio-
economic nature in teaching and upbringing of high school students with intellectual disabilities, correction of their cognitive activity,
social and labor adaptation are summarized. Some features of the subject-methodological competence of special school teachers in
the socio-economic geography of Ukraine were identified, pedagogical conditions and optimal methods and techniques for the formation
of geographical ideas and concepts of socio-economic direction among schoolchildren were determined.

The analysis of the obtained results made it possible to state the need to take into account in the practical activities of teachers
the specifics of enhancing socio-economic knowledge of students with intellectual disabilities at geography lessons, which is due, on
the one hand, to a high level of abstraction of socio-economic learning material, and on the other — to the peculiarities of understanding
and assimilation by this category of children with complex nature of inter-conceptual connections and cause-and-effect dependencies.

Key words: geography, socio-economic knowledge, students with intellectual disabilities, questionnaires, pedagogical conditions,
methods and techniques.

Oounuenxo Jlapuca, Cxuoa Temana. Teopemuyuni ma npakmuyuni acnekmu no2iudaeHHA COUIaIbHO-eKOHOMIYHUX
3HAHDb YUHIE 3 NOPYUIEHHAMU THINEIEKMYAIbHOZ0 PO3GUMKY HA YPOKAX 2eozpadii

Cmamms npucesuena suceimaeHH0 npooiemu POPMYBAHHsL 8 YUHIG I3 IHMELeKMYaTbHUMU NOPYUEHHAMU 2e02PAQIUHUX 3HAHb COYi-
ATbHO-eKOHOMIYHO20 CHPAMYBAHHA, PO3KPUMMIO POl WIKITbHOT 2eozpadii 6 exoHomiuHoi coyianizayii ti npogecitino-mpydosoi adan-
mayii UNYCKHUKIB 8 YMOBAX PUHKO80I ekoHoMIKU. Poskpumo snauenns wiinoroeo Kypey «leoepagis Ykpainuy 6 popmyeanni coyi-
ANbHO-eKOHOMIYHUX 3HAHb Y CIMAPULOKTACHUKIE CNeYianbHUX 3aK1a0i 3a2anbHoi cepeOHboi ocgimu. AHanimuynul 02130 meopemuyHux
i eMnipuyHUX A0CRIONCEHb 6 PAMKAX OKpeCeHol npobiemu 00816, W0 HAYKOSI NOULYKU BUEHUX CRPAMOBAHT HA 600CKOHANEHHS MEMOOUY-
HUX Ni0X00I6 8UBUEHHS COYIANbHOT Ul eKOHOMIYHOT 2e02paii Ykpainu, po3kpumms nedazo2iuHux wisixie opMySaHHs eKOHOMIKO-2e02pa-
iunux noHams Ha ypokax eeoepadyii 6 cneyianb il WKo.

Ocobrnugy ygazy 30cepediceHo Ha aHAni3i NPAKMUYHO20 00C8Ii0y YOPMYBAHHSA 8 YUHIB COYIATbHO-eKOHOMIYHUX 3HAHb HA YPOKAX 2€0-
epagii 8 ymosax mpaouyitinozo naguanus. Ha ocHogi nposedeno2o ankemyesanHs euumenie 2eoepadii cneyianohux 3ak1aig 3a2anbHoi
cepednboi 0ceimu PisHUX pe2ionie YKpainu y3aeanvHeno pesyivmamu 6i0nosioeil w000 3HAYeH s 2e02PAPIUHUX 3HAHb COYIANbHO-EKO-
HOMIYH020 Xapakmepy 8 HAGYAHHI Ma GUX08AHHI CIAPUWOKIACHUKIB 3 IHMENeKMYalbHUMU NOPYUIEHHAMU, KOPEKYIl IXHbOI NI3HABANLHOI
OisLibHOC, coyianbHol 1 mpyooeoi adanmayii. Buseneno Oeski ocobnueocmi npedMemHo-uemoOuyHoi KOMNemeHmHOCMI UUmenie
CReyianbHUux WKIN i3 COYIanbHO-eKOHOMIuHOI 2eoepaii Ykpainu, usnaveno nedazoeiuni ymogu i onmumanbHi Memoou i npusiomu gop-
MY8AHHSA Y WKOIAPIG 2e02PADIUHUX YS6TIeHb | NOHANMb COYIANbHO-eKOHOMIYHO20 CNPAMYBAHHS.

Ananiz ompumanux pe3ynvmamis 00360118 KOHCMANY8AMU HeoOXIiOHICb YPAXYBAHHA 8 NPAKMUYHIL OiANbHOCHIE Nedazo2i cneyudixy
opmyeants 8 yunig i3 iHmeneKkmyabHUMU NOPYUEHHAMU HA YPOKAX 2e02pAaqhii coyianbHO-eKOHOMIYHUX 3HAHY, KA 00YMOBIEHA, 3 00HO20
00Ky, BUCOKUM pigHeM ABCHMPAKIMHOCH eKOHOMIKO-COYIATLHO20 HABYATBHO20 MAMEpPIany, d 3 THU020 — 0COOIUBOCHSIMU PO3VMIHHSA
Ma 3aC80€HHS 0aHOI Kame2opicto dimell CKIAOHUX 3a XAPAKMepoM MINCROHAMIUHUX 36 SI3KI6 | NPUYUHHO-HACTIOKOBUX 3A/IeJICHOCTEL.

Kniouosi cnosa: ceoepaghis, coyianbHO-eKOHOMIUHI 3HAHHA, VUHI 3 [HMENEKMYATbHUMY NOPYULEHHAMY, AHKEMYBAHHS, Ne0azo2iuni
YMO8U, MeMmOoOU U NPULOMU.
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Introduction. The successful solution of the tasks
of preparing graduates with intellectual disabilities for inde-
pendent life and active work in the real conditions of eco-
nomic relations and the market model of management is
directly related to the formation of a system of knowledge
and skills of economic direction in this category of children.

In special secondary education institutions for students
with intellectual disabilities, the curriculum does not pro-
vide for the study of economics as an independent school
discipline that would lay the fundamental foundations for
the formation of economic competence in this category
of children. Therefore, the priority importance of school
geography in the economic socialization of high school stu-
dents of a special school is growing.

Enhancing socio-economic knowledge in students
with a violation of intellectual development based on
a comprehensive approach, i.e. establishing the relationship
between the life of society and the economic development
of the country, is carried out during the study of geography
of Ukraine in the 9% grade. This school course has a pow-
erful potential to create a conscious, holistic image of their
country in students, based on the consideration and analysis
of its main components — nature, population, economy.

In the process of studying geographical material,
high school students get acquainted with the whole pic-
ture of the modern economy of our country, its structure,
branches of industry, location features and development
prospects; learn about the needs of various enterprises in
work specialties. The foundations for the successful inclu-
sion of students in modern social life are laid, important
ideas and concepts are formed among schoolchildren
through the disclosure of patterns of location of territorial
interactions of production and economy with the popula-
tion, with the geographical environment. The assimila-
tion of these regularities increases the strength and depth
of the economic and geographical knowledge of ninth grad-
ers, ensures the assimilation of the content of socio-eco-
nomic concepts, and has a corrective effect on the mental
development of students with intellectual disabilities.

Materials and methods. Research methods were deter-
mined by the subject and purpose of our research. Accord-
ingly, the theoretical and empirical research methods were
used: analysis, systematization and generalization of sci-
entific sources and educational program materials; study
of practical experience based on the conducted question-
naire, pedagogical observation, conversation; quantitative
and qualitative analysis of the obtained results.

Research results. The analysis of scientific publications
in the context of our research proves that the acquisition
of economic knowledge, abilities and skills, the formation
of economic thinking and economic consciousness of basic
school students in general secondary education institutions
is carried out in the process of studying the courses of eco-
nomic and social geography of Ukraine and the world. Sci-
entists have singled out the main components of socio-eco-
nomic content, the elemental basis of which are concepts
that differ in their abstractness and generalization. Vari-
ous issues of the methodology of formation of economic
and geographical concepts were considered by domes-

tic scientists: L. Vishnikina, S. Kobernik, R. Kovalenko,
O. Nadtoka, T. Nazarenko, M. Otkalenko, V. Samoilenko,
0. Skuratovych, O. Topuzov, O. Topchiiev, O. Fedii, A. Shu-
kanova and others. When forming general socio-economic
concepts, it is recommended to use certain methods of men-
tal activity, such as: recognition of essential and non-essen-
tial features of concepts; generalization of concepts about
the main features of the economy, population, peculiarities
of the placement of production forces; grouping of essen-
tial features of certain concepts from gradual complication;
bringing specific socio-economic geographical knowledge
under a general concept; formation of economic concepts;
development of concepts, based on deepening and specifi-
cation of their content [1; 2].

The substantiation of the content, forms and meth-
ods of studying the economic and geographical material
of the school course “Geography of Ukraine” in a special
school, the issue of the formation of geographical concepts
of a socio-economic nature in students is covered in the sci-
entific investigations of V. Lypa, L. Odynchenko, T. Skyba.
According to the research, enhancing of socio-economic
knowledge in schoolchildren with intellectual disabilities
at geography lessons involves the use of a creative approach
to learning with elements of problem-based teaching;
the use of visualization tools (illustrative, schematic, carto-
graphic) during frontal and individual forms of organization
of the educational process at the lesson; implementation
of inter-conceptual connections that ensure continuity, con-
sistency, integrity in the formation of economic-geograph-
ical and socio-geographical concepts; transferring learned
concepts into the practice of everyday life; introduction
of a system of practical works on the application and gen-
eralization of geographical knowledge of socio-economic
direction [3; 4; 5].

In order to identify the level of readiness of geogra-
phy teachers of special schools to enhance socio-eco-
nomic knowledge of students with intellectual disabilities
and familiarize them with the practical experience of teach-
ers, we observed the organization of the educational pro-
cess in special schools of Zaporizhzhia, Donetsk, Sumy,
and Kharkiv regions; a survey of 12 subject teachers
and teachers of individual training (pedagogical patron-
age) was conducted; interviews were organized with them
in order to identify difficulties in teaching the educational
material of the sections “Population of Ukraine” and “Econ-
omy of Ukraine”.

The questionnaire contained questions, the answer to
which involved identifying: the quality of geography teach-
ers; the attitude of teachers to the formation of socio-eco-
nomic knowledge in students with intellectual disabilities;
the importance of economic and geographical knowledge
for professional self-determination and socialization of high
school students with intellectual disabilities; optimal forms,
methods and techniques of studying economic and geo-
graphical material.

The results of the conducted research show that
the high-quality composition of teaching staff indicates suf-
ficient preparation of teachers for teaching the subject, pro-
fessional correspondence by education and teaching experi-
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ence from 3 to 20 years. All respondents have a “master’s”
or “specialist” degree in specialty 016 “Special education”.
A certain part of teachers (41.6%) have additional education
in specialty 014.07 “Secondary education (Geography)”.
Qualification categories of geography teachers are as fol-
lows: specialist — 1 teacher (8.33%), II category — 3 teachers
(25%), specialist of the I category — 4 teachers (33.33%),
specialist of higher category — 4 teachers (33.33%).

The observation of the state of teaching “Geogra-
phy of Ukraine” lessons under the sections ‘“Population
of Ukraine”, “Economy of Ukraine”, mathematical process-
ing of the results of interviews and questionnaires of teach-
ers showed that teachers in the vast majority (83.3%)
adhere to traditional forms of education, and the most com-
mon form of organization of educational activity is consid-
ered a lesson. The analysis of geography lessons conducted
both online and offline (5 lessons from the section “Pop-
ulation of Ukraine” and 12 — from the section “Economy
of Ukraine”) allowed us to come to the conclusion that 70%
of them are combined and have a classic structure: organiza-
tional moment; checking the completion of homework, rep-
etition, learning new material, initial consolidation of what
has been learned, homework, summing up. Only a small
number of lessons (29%) are built according to a different
structure: these are lessons of systematization and forma-
tion of new knowledge.

The analysis of the results of the survey and ques-
tionnaire of teachers showed that the pedagogical expe-
rience and qualification category of teachers does not
affect the awareness of the content of the educational sub-
ject, knowledge of program requirements. Thus, 66.7%
of respondents have high-level theoretical and methodolog-
ical preparation for teaching the course of socio-economic
geography of Ukraine; sufficient level — 33.3%. 16.66%
of teachers need additional counseling and enhancing their
theoretical knowledge on certain issues of the economic
geography of Ukraine.

During the interviews, 100% of teachers noted that
basic economic and geographical training of special
schools’ graduates will contribute to their further successful
adaptation in society. Educators (41.7%) emphasized that
the acquisition of socio-economic knowledge and skills
at geography lessons has a positive effect on the formation
of certain personal qualities that are necessary for inde-
pendent living in modern economic conditions. Thus, such
personal qualities as thrift, responsibility, diligence, organi-
zation, entrepreneurship, a sense of dignity and patriotism,
love for one’s country are brought up in children.

According to the majority of teachers (66.7%),
establishing inter-branch  connections, identifying
the impact of industries on the environment, determining
the factors affecting the location of enterprises in relation
to the raw material base or the consumer contributes to
the development in students with intellectual disabilities
of logical thinking, spatial imagination. In the development
of logical thinking of schoolchildren, 41.7% of teachers
give a prominent place to the establishment of economic
and geographical interdependencies between nature
and human economic activity, natural resources

and anthropogenic influence on the surrounding world. In
the answers of 75% of respondents, it is stated that the study
of the sections “Population of Ukraine” and “Economy
of Ukraine” contributes to the understanding of cause-
and-effect relationships in the nature-population-economy
system. In their opinion, the success of their understanding
of the basic laws of population and economy placement both
on the territory of Ukraine and in their region depends on
the quality of students’ assimilation of the system of socio-
economic knowledge.

According to 41.7% of teachers, students’ thinking
activity is activated during elementary analysis of schematic
visualization and when working with cartographic material.
From the point of view of 33.3% of teachers, during
the formation of ideas about economic objects, children’s
abstract thinking is activated, which allows them to get to
know and understand the essence of social and economic
phenomena more deeply.

According to the opinion of half of the teachers (50%),
the educational process not only enriches students with
socio-economic knowledge and skills, but also ensures
practical preparation for work: children learn to think
economically, act in accordance with the norms of economic
behavior, make decisions independently, which positively
affects their further socialization.

Only a small number of respondents (25%) understand
that based on acquired scientific and economic knowledge,
worldviews and beliefs are formed, which influence
a responsible attitude to nature, work, phenomena
of the public life of the state, and the foundations for
the development of socio-economic thinking are laid.

In the answers to the questionnaire, the teachers noted
that to implement the main content lines of the sections
“Population of Ukraine” and “Economy of Ukraine”
quite often a combination of verbal and visual teaching
methods is used in equal proportions. The practical methods
were indicated much less frequently (33.3%). 41.7%
of respondents practice working with tables and diagrams
during the study of economic and geographical material
at lessons, 75% — with thematic atlas maps in the textbook,
58.3% of respondents practice marking geographical
objects on contour maps.

Accordingtotheteachersofgeography,oneoftheeffective
means of forming a system of knowledge of socio-economic
content, the ability to characterize the branches of industry
of Ukraine, to determine the conditions for the location
of enterprises and the development of the economy
of our country, are tasks of a practical direction.
Therefore, 8 teachers (66.7%) emphasized the importance
of diversifying tasks of a practical nature for the formation
of practical abilities and skills of students with intellectual
disabilities.

It was noted that in 70% of the lessons worked out by
us, the vast majority of teachers used verbal (conversation,
explanation, story) and visual teaching methods. In only
30% of the training classes, in addition to visual and verbal
training, the teachers gave preference to the practical
focus of studying the topics of the sections “Population
of Ukraine” and “Economy of Ukraine” and actively used
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practical teaching methods. Prior to that, the most common
were practical works with diagrams, thematic atlas maps,
and contour maps. Among the methods of educational
work, preference was given to the method of comparison,
the method of identifying the causal relationship between
the features of the same economic concept and other elements
of economic knowledge, the method of systematization
of socio-economic knowledge, the method of oral
transmission of economic and geographical content based
on schematic clarity.

Based on the study of the practical experience
of practicing teachers, the clarification of the specifics
of studying the socio-economic geography of Ukraine,
taking into account the peculiarities of the mental
development of students with intellectual disabilities, we
determined that the effectiveness of the formation of socio-
economic knowledge at geography lessons in a number
of special schools is ensured by the observance of such
pedagogical conditions as:

— psychological and pedagogical readiness
of schoolchildren to perceive socio-economic knowledge
and its assimilation;

— compliance with the phasing of the formation
of geographic concepts of a socio-economic nature,

which involves the implementation of interconnection
with other concepts of the logical-conceptual block, their
systematization and generalization;

— application of the optimal content of knowledge about
the population and economy of Ukraine for the practice
of life;

— optimal combination of active forms and methods
of learning with a textbook, cartographic and schematic
material, various sources of geographical information.

Conclusions. The enhancement of socio-economic
knowledge at geography lessons in high school students
with intellectual disabilities is a problem that requires
further research both in pedagogical theory and in school
practice. The analysis of the traditional practical experience
of studying geographic material of the socio-economic
direction in a special school proved the need to improve
the procedural aspects of work in this direction. Particular
attention should be paid to the definition of effective
pedagogical conditions and the development of methods
that would ensure the interconnection and interdependence
of goals, components of knowledge of a socio-economic
nature, stages, forms, methods and methodological
techniques, types of educational and cognitive activities
of students at geography lessons.
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