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The article identifies the peculiarities of the development of the motor sphere of children with intellectual disabilities with
the participation of the family. It is emphasized that in a family where there is understanding, good traditions, a conscious attitude
to the child's health, parents themselves create conditions for its development. These are family and household forms of recreation:
morning gymnastics exercises combined with hardening and home swimming, active and sedentary games, corrective and developmental
games at the home stadium, and outdoor walks at any time of the year. Among the proposed forms of work, the central place is occupied
by practical classes for children together with their parents. Joint parent-child activities are organized in such a way that parents
can see not only their own children, but also ‘other people's’ children. Such a shift in attention radically changes the psychology
of parents. They begin to understand, compare, participate, and help other children. At the same time, a new collective mindset is
formed, based on a common goal, mutual understanding, establishing contacts between children, parents, families, sharing experiences,
and getting to know each other. Informal relationships, joint physical exercises, role-playing games, fairy tale games, composition
games, and the process of learning movements require active participation, imagination, and creativity. Anticipation of the results of this
process creates a positive emotional shift, interest, and confidence in the usefulness of this activity for both yourself and your children.
An important aspect of cooperation with families raising children with intellectual disabilities is the creation of public associations
of parents of such children. Thus, gradually mastering more and more movements, parents independently come to the realization that
motor activity expands the child's capabilities, enriches him/her with motor skills, games that can be played at home and on the street
with other family members and other children.
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Introduction. The need for active study of the family
raising a child with special needs is primarily due to the fact
that the family is considered to be the main stabilizing
factor in the child's adaptation. It is from his or her own
family that a child brings into adulthood the first ideas about
moral and human values, norms of behavior, and the nature
of relationships between people. In the family, children
not only imitate their relatives, but also focus on their
social and moral attitudes. Therefore, the psychological
maturity of parents, their ideals, and experience of social

communication are often crucial for the development
of a child.

One of the main conditions for a child's socialization
is his or her health and the development of all life
support systems. At an early age, the family can
influence a child's physical activity in many ways —
either to promote or hinder it. Hindering factors often
include overprotection, fear of injury, illness, overwork,
and a lack of understanding of the role of movement in
a child's life. Therefore, teacher education is an indirect
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training of personnel in early childhood rehabilitation
[2; 10].

In a family where there is understanding, good
traditions, and a conscious attitude to the child's health,
parents themselves create conditions for the child's
development. These are family and household forms
of recreation: morning gymnastics exercises in combination
with hardening and home swimming, active and sedentary
games, corrective and developmental games in the home
stadium, outdoor walks at any time of the year, cycling,
skiing, etc.

The main thing for children with intellectual disabilities
is to master self-care skills as much as possible, learn to
navigate the world around them and live independently as
much as possible. Therefore, parents, teachers and other
professionals need to choose the most optimal conditions
and forms of education, upbringing and physical
development that ensure the normal life of such children
in society.

Everyone should have the opportunity to acquire
the necessary knowledge, develop skills and abilities while
studying at school or at home. This applies to all children,
including children with intellectual disabilities. The goal
of education is to help a child assert himself or herself
and integrate socially as far as his or her capabilities, limited
by the structure of the defect, allow.

Materials and methods. The purpose of teaching
and upbringing a child with intellectual disabilities is
the comprehensive development of his/her personality,
which is not to correct individual functions, but to provide
a holistic approach to the child's personality. The essence
of the personality-oriented approach is to raise to a higher
level all the potential capabilities of the child: mental,
physical, intellectual, that is, those capabilities that will
ensure his/her independent life in the future. This function
of raising a child is performed primarily by the family,
parents, who are sometimes unable to provide a decent
upbringing and need additional assistance.

The purpose of the article is to determine the peculiarities
of the development of the motor sphere of children with
intellectual disabilities with the participation of the family.

The following methods were used to achieve the aim
of the study: general scientific — analysis of psychological,
pedagogical and  methodological literature  on
the research problem, synthesis, abstraction, comparison
and generalization of theoretical and practical material;
specific scientific — system-structural and system-functional
analysis, systematization.

Children with intellectual disabilities are a complex
and diverse group. Intellectual disabilities have different
effects on the formation of children's social relationships.
However, regardless of the nature of the pathology, parents
should have a clear understanding of the causes of deviations
from normal development and the likely consequences for
a properly organized upbringing of their child.

The birth of a child with intellectual disabilities affects
different parents in different ways, but in most cases it
manifests itself as a severe psychological stress, which
can result in mental dysfunction as a result of the shock

experienced. There are several patterns of parental
response to the appearance of a child with a particular
disability [6; 8].

— acceptance of the child and his/her defect — parents
accept the defect, adequately assess it and show true
devotion to the child;

— denial reaction — denial that the child has a defect;

— reaction of excessive protection, guardianship —
parents are filled with a sense of pity and compassion, which
is manifested in an overly caring and protective type
of upbringing of the child,

— covert rejection, rejection of the child — the defect is
considered a disgrace; negative attitude and disgust towards
the child is hidden behind overly careful, preventive
upbringing;

— open rejection, rejection of the child — the child is
accepted with disgust and the parents are fully aware
of their hostile feelings.

These reactions are unconstructive and can only become
an obstacle to the adaptation of the child and his or her
parents. The most correct approach is to work together
with specialists to find rational ways of social adaptation
of children, to take care of their future, upbringing,
education, and employment, which would correspond to
the real capabilities of the young person.

The appearance of a child with intellectual disabilities
in the family puts parents in front of the fact of expanding
social contacts with various institutions, organizations
and services. Aware of their responsibility to the child,
parents should act without wasting time and be proactive
in order to create the necessary conditions for the full
development and upbringing of the child. Such activity is
useful because it will allow parents to more easily cope
with the depression caused by the birth of a child with
a developmental disability, and will also give a positive
impetus to the child's timely treatment, upbringing
and development.

Many parents can help their children if they start
using the system of correctional education as early
as possible, from the first months of a child's life, as
the first 2-3 years of life are critical in their development,
the stage of formation of ‘functional ensembles’
of neuropsychological activity [1; 7].

It is important to teach parents methods and techniques
that they can use in the process of raising their child [10]:

1. The method of modelling different household
situations. By modelling different situations and offering
the child a specific solution, parents help to avoid situations
of uncertainty that cause anxiety and sometimes aggression
in a ‘special’ child.

2. The game method. The game is the most important
independent activity of the child and is of great importance
for his/her physical and mental development, formation
of personality.

3. Change of environment (trips to nature, walks in
the forest, etc.).

4. The method of creative tasks available to the child.

5. A method of close cooperation between professionals
and families.
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6. Theatre. Many important moments of rehabilitation
are concentrated in it, where the child acquires knowledge
through activity. A performance created by parents has
a special energy.

By working in this way, parents themselves begin to
understand their child better and look for creative solutions
to emerging problems. Psychological assistance to parents
should be about breaking down the unnecessary wall on
which the wounded psyche of the parents has engraved
the words: “My child is not like everyone else, he is worse’.
This bitterness and disappointment will disappear when
the child's first successes appear.

The efforts of teachers to involve parents of children with
intellectual disabilities in correctional and educational work
will contribute to the learning and development of children,
prevent discrimination on the basis of a particular individual
characteristic of the child or his or her family, and will
not morally oppress either the child or his or her parents.
The success of this process depends to a large extent on
the understanding of the ultimate goal, the joint efforts
of practitioners, scientists, and the entire pedagogical
community [3].

In correctional work with parents, professionals
should use modern forms and methods of work, taking
into account individual characteristics of parents, types
of families, interpersonal relationships and parenting styles.
The work of professionals and parents who have a child
with intellectual disabilities should be regular and long-
term. Therefore, specialists should provide parents with
theoretical knowledge at wvarious lectures, seminars,
classes, trainings and workshops and teach them techniques
and methods of working with this child.

One of the main problems that needs to be addressed is
the problem of providing conditions and measures for a long-
term, coordinated, full-fledged educational and correctional
process for children with intellectual disabilities, creating
a material and technical, methodological and didactic
base for education, training and education of correctional
teachers to work with families with such children.

An important aspect of cooperation with families
raising children with intellectual disabilities is the creation
of public associations of parents of such children. One
of the most effective ways to help a family raising a child
with disabilities is a ‘parent club’ [9].

In the process of implementing the educational
and psychotherapeutic aspects of the work, modelling,
forecasting, interviewing, testing, methods of psychological
and pedagogical influence with an emphasis on modern
creative methodology (fairy tale therapy, art therapy,
game therapy, sand therapy, music therapy, film therapy,
relaxation workshop, etc.) Methods of generalization
and systematization of the experience gained are used
to summarize and systematize the results obtained
(publication in the press, development of recommendations,
creation of videos, dissemination of information on
the Internet). Thus, work with parents of children with
intellectual disabilities has a wide range of problems that
are solved comprehensively using theoretical, diagnostic
and experimental methods.

The model of the parents' club activity can include
work in the following areas: educational (creating
a common language between professionals and parents,
changing attitudes towards the child and themselves);
psychotherapeutic (using modern methods of psychotherapy
and psychological counselling: relaxation workshop, fairy
tale therapy, art therapy, dansterapy, form plasticity, etc. );
social and training (various social situations are modelled
and new forms of social behavior are constructed); legal
(parents study laws, conventions, regulations); integration
(social self-realization of parents, change of attitude to
them in society) [4].

Classes at the club are held once a week and help
parents get to know their child better, support their intuitive
knowledge of their child with scientific information,
knowledge of correctional pedagogy and special psychology,
and resolve difficult situations. During the classes, parents
unite, find like-minded people, show their creativity, which
inspires confidence in their abilities and helps them not
to be confined to a narrow circle of their own problems,
but to reach a different level of communication and solve
problems collectively.

One of the main features of a teacher's professional
activity in working with families raising children with special
needs is working with parents, who need rehabilitation,
habilitation, and adaptation to their life situation no less
than their children, but they need to be prepared for this
by creating special programmes, because it is the parents,
especially in the early stages of a child's development,
who determine their health, physical and mental fitness,
socialization, and integration into society.

The family has a decisive influence on the integration
of children into society, and therefore its role is enormous.
Only by solving the problems of parents can we ensure
the full socialization of their children. The effectiveness
of rehabilitation of a child with developmental disabilities
depends on the degree of integration into society
of the whole family. At the same time, parents need to
believe in themselves, their abilities, their child, and not to
focus on their problems, but to solve them together.

The Special Olympic Committee, the Federation
of Physical Culture and Sports for the Disabled,
and the Association of Parents of Disabled Children are
creating comprehensive health programmes that include
family holidays in summer and winter health camps. These
organizations educate not only children but also their parents.
Together, they use their imagination to create comfortable,
useful and interesting leisure time for children. Sports,
outdoor activities, theatrical games, swimming, and hiking
encourage children to act, experience new sensations,
and make contacts with other people. Experience shows that
in the process of such activities, nervous stress, self-distrust
complexes are relieved, and illnesses are forgotten [4; 9].

The most unfavorable conditions are faced by families
where a child is forced to receive education at home due to
a severe pathology. These are the so-called ‘home-schooled’
children who need physical activity more than anyone else,
and parents, as a rule, have no knowledge or even idea that
their child needs it.
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The peculiarity of home schooling is that teachers
of general education subjects come to the student's home
and give lessons personally. Unfortunately, not all subjects
are included in the curriculum for such children. For
example, there are no labor, drawing, music or physical
education lessons. The majority of home-schooled children
with low levels of physical development, postural, macro-
and micromotor disorders are capable of independent
movement, which means that it is possible to organize physical
education classes with them using all available forms, where
the activity and desire of parents is of paramount importance.

Researchers who have dealt with the issues of training
parents of children with intellectual disabilities offer
the following forms [5; 7]:

—lectures (allow to present a large amount of information
and are very effective at the beginning of work);

— conversations. Individual or group conversations can
be held on the initiative of a specialist and are devoted to
expanding the topics of the lecture course. During these
conversations, parents are given recommendations on
homework, revision of the material studied, and the purpose
of certain games;

— consultations. They are dedicated to questions parents
may have during the theoretical and practical courses
and are held at the initiative of parents. Other specialists,
such as a doctor or psychologist, may also be invited for
consultations, which will help to create the right individual
programmer for the child and contribute to his or her
psychophysical development;

— organization of corners for parents. Parents can
read recommendations, advice, medical, psychological,
and pedagogical literature and find answers to their
questions from specialists;

— open lessons as a means of visual demonstration,
gaining experience and a model of behavior in correctional
and health sessions with a child;

— correctional and developmental physical exercises
and games in small groups (at school) for children and their
parents (2 times a week) for subsequent independent
training at home;

— training of teachers of general education subjects
in small forms of physical education (physical education
minutes, physical education breaks) to be conducted during,
before or after the lesson;

—training parents of children with intellectual disabilities
in joint games and physical exercises in an organized family
holiday camp;

— drawing up individual programmes for home classes,
including special corrective exercises, active and sedentary
games to strengthen the body as a whole, develop fine
motor skills, activate speech and cognitive activity, correct
posture, and harden, in accordance with the child's motor
and mental capabilities, taking into account medical
indications and contraindications;

— organization of sports holidays, festivals, etc. by
parents and children, where children can show what skills
they have acquired in the course of classes, instill love
and desire to engage in physical education, and enable
children to feel like members of a team.

Research results. Pedagogical research shows
a selective attitude of parents to different forms of education.
For example, according to some reports, 15 % cent of parents
positively evaluate lectures, 40 % cent study materials
in folders with teaching materials and parental corners,
60 % cent parental meetings, and 95 % cent prefer individual
consultations with specialists [4].

Among the proposed forms of work, the central place
is occupied by practical classes for children together with
their parents. Joint parent-child activities are organized in
such a way that parents can see not only their own children,
but also ‘other people's’ children. Such a shift in attention
radically changes the psychology of parents. They begin to
understand, compare, participate, and help other children.
At the same time, a new collective mindset is formed, based
on a common goal, mutual understanding, establishing
contacts between children, parents, families, sharing
experiences, and getting to know each other. Informal
relationships, joint physical exercises, role-playing games,
fairy tale games, composition games, and the process
of learning movements require active participation,
imagination, and creativity. Anticipation of the results
of this process creates a positive emotional shift, interest,
and confidence in the usefulness of this activity for both
yourself and your children. Thus, gradually mastering
more and more movements, parents independently come
to the realization that motor activity expands the child's
capabilities, enriches him/her with motor skills, games that
can be played at home and on the street with other family
members and other children.

In order for this process to be most effective, the teacher
in joint classes with children and parents needs to:

1) Firstly, provide simple exercises that are accessible
to all. Children sit or stand in a circle, parents stand behind.

2) Exercises in pairs — parents with their children.

3) Same, but the parent moves clockwise and does
the exercises with the child standing in the circle.

4) Parents do the exercises only, while the children
watch and count.

5) The exercises are performed in a circle where parents
and children alternate.

Exercises can be performed with recitatives, counting,
riddles, imitations of movements and sounds of insects or
animals, with coloured balls, soft toys, ribbons, to music,
with songs, elements of dance movements: separate pairs
of children and parents, mixed pairs — with their own
children, with ‘other’ children. It is important that each
session is a holiday for all participants. Such classes
leave a lasting impression on the child's memory. They
demonstrate at home what they have learnt and are eager
to come back to classes where they have fun, communicate
and move.

An important component of these classes is not only
fun and entertainment, but also the corrective nature
of the exercises. For example, exercises with a small
ball. This type of exercise stimulates the development
of fine motor skills of the hand, which in turn stimulates
the development of speech, writing, and household self-
care.

Inclusion and Diversity, Bumyck 4, 2024

22



It has been established that joint classes change
the psychology of both the child and the parents. They begin
to understand each other better, reduce tension and anxiety,
and stabilize the psychological climate in the family, which
gives them hope, faith and optimism for the future.

The search for means and organizational forms of training,
a conscious attitude to the values of physical culture,
and a creative approach to this process as an important
part of physical, psychological and social rehabilitation are
relevant not only for children studying individually at home,
but also for all children with disabilities.

Conclusions. Thus, the paper identifies the peculiarities
of the development of the motor sphere of children with

intellectual disabilities with the participation of the family,
which involve the use of family and household forms
of recreation: morning gymnastics exercises in combination
with hardening and home swimming, active and sedentary
games, corrective and educational games in the conditions
of the home stadium, outdoor walks at any time of the year.
The main initiators and implementers are parents, who need
rehabilitation, habilitation and adaptation to the current
life situation as much as their children, but they need to be
prepared for this by creating special programmes, because it
is the parents who, especially in the early stages of a child's
development, determine their health, physical and mental
fitness, socialization and integration into society.

Bibliography:
1. Bucompka A. M. Opragi3aiis KOpeKIiifHO-BUXOBHHX 3aHSTh i3 PO3YMOBO BiJICTAJIMIMH IIKOJSIpaMu. epexmonozis.

2012. Ne 1. C. 14-17.

2. T'aBpuiioB O. B. Oco06muBi AiTH B 3aKjIa/1i i COI[iaIbHOMY cepenoBHilli: Hary. oci0. Kam’suerb-Iloinbcpkuii : Akci-

oma, 2009. 308 c.

3. Komumkin O. B. Kopekuiiina ocBiTa : BCTyn 10 creniaibHOCTI : HaBy. noci6. Cymu : YHiBepcuTeTchka kuura, 2013.

392 c.

4. Komumkia O. B. TeopeTuko-npakTHyHi OCHOBH aJaNTHBHOI (i3W4HOI KyasTypH : HaBd. moci6. Cymu : CymAITY

imeni A. C. Makapenka, 2014. 425 c.

5. Muposnoga C. I1. Oniroppenonenarorika. Kommnaktauii HaBuanebHuH Kypc : HaBd. noci6. Kamsuenp-Iloainbebkuii :

K-TTHY imewni I. Orienka, 2008. 204 c.

6. OcHoBH KopekmiiHoi nexaroriku: HaBd. nocid. /C. I1. Muponosa, O. B. I'apunos, M. II. MarseeBa; 3a 3ar. pex.
C. I1. Muponogoi. Kam’suenp-ITominscekuit: K-ITHY imeni I. Orienxka, 2010. 264 c.
7. CunpoB B. M. Kopekuiiina ncuxonenarorika. Oniroppenomnenarorika : migpyd. K. : HITY imeni M. 1. [lparomaHoBa,

2007. Yactuua 1. 238 c.

8. CneuianbHa NCHUXOJIOTIS : HaBy. moci0. st cryneHTiB cnen. 6.010105 — «Kopekuiitna ocsita» / H. I. ITaxomoga,
M. M. Kononoga; [Tonras. Hau. nex. yu-T imeni B. I'. Koponenka. [Tonrasa : ACMI, 2015. 359 c.

9. CTBOpEHHS IHAMBIAYyalIbHOT IPOTPaMu PO3BUTKY JUIS JIiTEH 3 OCOOIMBUMHU OCBITHIMH MOTpedaMu : METOJ. 1ocio. /
mizg 3ar. pen. H. 3. Codiit. K. : TOB «Bunasamunii aim «Ilresam», 2015. 66 c.

10. Hlwusa b. M. Teopis i meTonuka ¢ismaHOTO BUX0oBaHHS mIKosApiB. YactuHa 1. TepHomine : HapyansHa kauTa-bor-

naH, 2001. 272 c.

References:
1. Vysotska, A. M., (2012). Orhanizatsiia korektsiino-vykhovnykh zaniat iz rozumovo vidstalymy shkoliaramy
[Organisation of correctional and educational classes for mentally retarded students]. Defectology. Ne 1. P. 14-17 [in

Ukrainian].

2. Havrylov, O. V. (2009). Osoblyvi dity v zakladi i sotsialnomu seredovyshchi: navch. posib. [Special children in the
institution and social environment]. Kamianets-Podilskyi : Axiom. 308 p. [in Ukrainian].

3. Kolyshkin, O. V. (2013). Korektsiina osvita :

vstup do spetsialnosti :

navch. posib. [Correctional education:

introduction to the speciality]. Sums : University Press. 392 p. [in Ukrainian].

4. Kolyshkin, O. V. (2014). Teoretyko-praktychni osnovy adaptyvnoi fizychnoi kultury [Theoretical and practical
foundations of adaptive physical culture]. Sumy : SumDPU named after A. S. Makarenka. 425 p. [in Ukrainian].

5. Myronova, S. P. (2008). Olihofrenopedahohika. Kompaktnyi navchalnyi kurs : navch. posib. [Oligophrenopedagogy.
A compact training course]. Kamianets-Podilskyi: K-PNU named after I. Ohienko. 204 p. [in Ukrainian].

6. Osnovy korektsiinoi pedahohiky (2010): navch. posib. /S. P. Myronova, O. V. Havrylov, M. P. Matvieieva; za zah.
red. S. P. Myronovoi [Fundamentals of correctional pedagogy]. Kamianets-Podilskyi: K-PNU named after I. Ohienko.

264 p. [in Ukrainian].

7. Synov, V.M. (2007). Korektsiina psykhopedahohika. Olihofrenopedahohika : pidruch. [Correctional psychopedagogy.
Oligophrenopedagogy]. Kyiv: Drahomanov National Pedagogical University. Part I. 238 p. [in Ukrainian].

8. Spetsialna psykholohiia (2015): navch. posib. dlia studentiv spets. 6.010105 — «Korektsiina osvita» /N. H. Pakhomova,
M. M. Kononova; Poltav. nats. ped. un-t imeni V. H. Korolenka [Special psychology]. Poltava : ASMI. 359 p. [in Ukrainian].

9. Stvorennia indyvidualnoi prohramy rozvytku dlia ditei z osoblyvymy osvitnimy potrebamy (2015): metod. posib. /
pid zah. red. N. Z. Sofii [Creation of an individual development programme for children with special educational needs].

K. : Pleiades Publishing House LLC. 66 p. [in Ukrainian].

10. Shyian, B. M. (2001). Teoriia i metodyka fizychnoho vykhovannia shkoliariv [Theory and methods of physical
education of schoolchildren]. Part 1. Ternopil: Educational book-Bogdan, 2001. 272 p. [in Ukrainian].

Inclusion and Diversity, Bumyck 4, 2024 23




