UDC 378.093.5:376-056.2/.3]:[37.015.31:001.891]
DOI https://doi.org/10.32782/inclusion/2025.6.1

CONCEPTUAL FOUNDATIONS FOR THE FORMATION OF RESEARCH COMPETENCE
OF FUTURE SPECIALISTS IN SPECIAL EDUCATION

Boryak Oksana Volodymyrivna,

Doctor of Pedagogical Sciences, Professor,

Head of the Department of Special and Inclusive Education
Sumy State Pedagogical University named after A.S. Makarenko
ORCID ID: 0000-0003-2484-1237

Researcher ID: Z-1041-2018

Scopus Author ID: 57430338900

Sushchenko Larysa Oleksandrivna,

Doctor of Pedagogical Sciences, Professor,

Head of the Department of Preschool and Primary Education
Zaporizhzhya National University

ORCID ID: 0000-0002-6119-9151

Researcher ID: AAX-7328-2020

The article defines and scientifically substantiates the conceptual foundations for the development of research competence in future
specialists in special education.

It has been proven that effective professional training should provide the most favorable developmental impact aimed at shaping
the personality of the future special education teacher and unlocking their creative potential. Orienting scientific activity toward
the practical domain of professional engagement — both for students and instructors — highlights the need to reconsider the factors that
determine the organization of research work in higher education institutions.

The article emphasizes that the demands of today call for a highly qualified, competent special education teacher who is capable
of mastering the methodology of scientific inquiry, acquiring research experience, realizing themselves in the professional-pedagogical
sphere, and implementing innovative approaches to organizing scientific work.

The objective need for significant adjustments to the goals and content of professional training for future special education specialists
is highlighted—specifically, providing maximum opportunities for developing professional qualities, fostering the scientific potential
of the future special education teacher. This includes high motivation for active scientific and cognitive activity, mastery of scientific-
pedagogical research methods, the ability to independently analyze and generalize pedagogical facts, make independent decisions,
and continuously pursue professional self-improvement.

The article outlines key conceptual priorities, which include bringing future special education teachers closer to professionalism,
actively involving them in research activities, acquiring valuable practical experience in performing the tasks of a researcher-specialist,
stimulating deeper understanding of the specifics of their future professional activity through research work, organizing the study
of pedagogical issues directly related to their future profession, and internalizing a value-based personal attitude toward research work.

Key words: research competence, inquiry-based research activity, learners with special educational needs, future special education
specialists, special education teacher, professional training.

bopak Oxcana, Cywienko Jlapuca. Konyenmyansui 3acaou popmysanus Hayko60-00c1iOHuYbKOi KOMnemenmHocmi
Maiidymnix ¢paxieyie cneyianvHol oceimu

Y cmammi eusnaueno i naykogo oOIpYHMOBAHO KOHYERMYanbHi 3acadu popMyBaAHHA HAYKOGO-00CIIOHUYLKOI KOMHEMEHMHOCI
maudymuix gaxisyie cneyianoHoi ocgimu.

Jogedeno: ehexmusna npoeciiina nideomosxka mae 3a6e3neyyeamu MaKkcuMarbHO CHPUAMAUGULE PO3GUBATLHUL BNIUS, CHPAMOBAHUI
Ha hopmysants ocoducmocmi Matidymub020 KOpekyitino2o nedazoza ma po3KpUmMms 020 meopuo20 NOMeHyiany; opieHmayis Haykosoi
OLSLIbHOCHI Y NPAKMUYHY NAOWUHY NPOQeCiiiHoi aKMUGHOCHI K CMYOeHmie, max i BUKIA0ayis, akmyanizye HeoOXioHicmo nepeiady
YUHHUKIB, U0 BUSHAUAIOMb OP2AHI3AYiI0 HAYKOBO-00CIOHOT pobomu y 3aKkaadi 8uwoi ocgimu.

Y cmammi axyenmosano na momy, wo umocu Cb0200€HHs GUCYBAIOMb 20CMpPY HOMpPedy y K8aNiiKoBAHOMY, KOMNEMEHMHOMY
KOPeKYItiHoMY Nedazo206i, 30amHoMmy OnaHysamu Memoooio2ito HayKo8020 Ni3HAHHSL, HAOYBaAMU OOCTIOHUYBLKO20 00CEI0Y, peanizosyeamu
cebe 6 npogheciiino-nedazo2iunil cghepi ma enposaoHcyeamu iHHOBAYitiHi Nioxoou 00 op2anizayii HayKoeoi pobomu.

Hazonoweno na 06’ ekmusHiti HeoOXIOHOCMI CymMmMeBO20 KOPUSYBAHHA YiNell ma 3MICMYy npogecitinoi nio2comoexu MaudymHix
axisyie cneyianbHoi 0ceimu, HAOAHHI MAKCUMATBHUX MONCIUBOCHEN Ol PO3GUMKY NPOPECIiHUX SKOCMel, CHPUSHHI PO3GUINKY
HAYK08020 NOMEHYIALy 0COOUCOCI MAUOYMHbO20 KOPEKYIIHO20 Nedaz02d, AKA Xapakmepusyemscs 8UCOKOI0 MOMUBAYIcto 00 aKMUsHoI
HAYKOBO-Ni3HABANLHOI OIANbHOCII, 080T00IHHI MEMOOAMU HAYKOBO-NEOA202IUH020 00CIONCEHHS, 30AMHOCII CAMOCMINIHO AHANIZY8AMU
U Y3a2anbHI08AMY Ne0a202iuni YaKkmu, NPUIMAmy camoCmiiii piutenns, 6enepepeHo npopecitino camos00CKOHATIOBAMUCSL.

Busnaueno npiopumemni KonyenmyanvHi nozuyii, sKi NONS2AOMb Y HAOTUNCCHHI MQUOYMHIX KOPeKYIUHUX nedazocie 00
npoecionaniamy, aKmugHoMy 3anyueHHi ix 00 HAyK080-00CIOHOI pobomu,; HAOymmi 8aXNCIUB020 NPAKMUYHO20 OOCBI0Y BUKOHAHHS
3a80aHb axieys-00CIIOHUKA, CHUMYTIOBAHHI NO2TUOIEH020 NI3HAHHA 0coOaUeoCcHell 1020 MaubymHvoi npogeciiinoi distbHocmi
3acobami  HayKo8o-00CHiOHOi pobomu, opeaHizayii 00CTiONCeHHA NedazoiuHUX NpobleM, o Mawms 0e3nocepedHiii 36 130K
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3 MatidymHbo10 npogeciiinoto dianbricmio; iHmepiopusayii YIHHICHO-0COOUCMICHO20 CMAGIeHHA MAUOYMHIX KOPeKYIlIHUX nedazozie

00 HAYK0B0-00CTIOHOT pobomu.

Kniouosi cnosa: nayxoso-docnionuybka KomnemeHmuicms, HOUWLYKOBO-00CTIOHUYLKA OibHICHb, 3000Y8aui 3 0COOIUBUMU
oceimuimu nompebamu, Matbymui gaxieyi cneyiaibHoi ocgimu, Kopekyitinuil nedazoe, npogecitina nioecomoexa.

Introduction. Research activity among students
of higher pedagogical education serves as a key factor
in shaping their professional subjectivity and develop-
ing their individual creative potential. Involving students
in scientific inquiry not only deepens their understanding
of the regularities of pedagogical reality, but also stimulates
their cognitive and professional initiative, encourages inte-
llectual growth, and fosters the ability to generate innova-
tive approaches to solving pedagogical problems.

Such activity ensures the integration of theoretical
knowledge and practical skills, functions as an important
tool in forming a scientifically grounded pedagogical posi-
tion, and is an integral part of the holistic process of profes-
sional and pedagogical training throughout the entire period
of study at a higher education institution.

The «Special Education» specialty is gaining increasing
relevance in the context of modern sociocultural develop-
ment. This is due to a steady rise in the number of chil-
dren and adults with developmental disorders who require
professional support from specialists in this field. Despite
the growing societal demand, there is a certain devaluation
of the importance of this profession in public discourse,
typically linked to a superficial or distorted understanding
of its functional role — especially following the introduction
of the inclusive education model.

Special education professionals fulfill a range
of complex functions: they provide educational, psycho-
logical-pedagogical, and corrective-developmental support
to children with special educational needs; they coordinate
interdisciplinary collaboration, interacting with families,
medical professionals, rehabilitation specialists, and social
services. While in inclusive settings the educational com-
ponent is provided by teachers of general education insti-
tutions, the implementation of corrective-developmental
work requires the specialized competence of correctional
educators. Without this expertise, achieving educational
goals for children with special needs becomes ineffective
or even unattainable.

In light of the above, the aim of this study is to define
and scientifically substantiate the conceptual foundations
for developing the research competence of future special
education professionals within the context of their profes-
sional training.

Materials and Methods. The writing of this article is
based on an in-depth analysis of literature sources concer-
ning the training of specialists within the higher education
system and on practices in special education. The descrip-
tion incorporates the authors’ own experience in develo-
ping the research competence of future specialists in special
education.

Discussion. The training of specialists for profes-
sional implementation within the field of special edu-
cation must be grounded in the fundamental principles
of pedagogical science (A. Aleksiuk, V. Andrushchenko,

I. Bekh, A. Boiko, V. Bondar, S. Vitvytska, S. Honcha-
renko, N. Demianenko, V. Luhovyi, O. Sukhomlynska,
L. Khomych, L. Khoruzha, and others), while also taking
into account the specifics of special (corrective) peda-
gogy (V. Bondar, V. Havrylov, V. Zasenko, A. Kolupaeva,
S. Myronova, V. Syniov, N. Sofii, M. Suprun, S. Fedorenko,
L. Fomichova, M. Sheremet, and others).

A competency-based approach should serve as the con-
ceptual guide forthe professional training of special education
specialists. This approach involves the integration of theo-
retical knowledge, practical skills, and personal qualities, in
clear alignment with current standards of higher education,
professional standards, and qualification characteristics.

Research competence is a vital component of the edu-
cational process for future special education specialists. It
ensures the effective application of graduates’ integrated
competencies in professional situations and the indepen-
dent implementation of specific pedagogical projects.

Effective professional and pedagogical training should
provide the most favorable developmental impact aimed
at shaping the personality of the future correctional edu-
cator and unlocking their creative potential. Directing
scientific activity toward the practical domain of both stu-
dent and instructor professional engagement underlines
the need to revise the factors that determine the organiza-
tion of research work in higher education institutions.

We fully agree with the opinion of Academician
V. Andrushchenko, who states that education connects
a person to fundamental knowledge, culture, and social
experience, shapes their competencies, fosters life-ori-
ented and humanistic values, and cultivates an integrative
worldview, thereby preparing a capable subject of future
innovations. Structuring the education system is a strategic
(and primary) task of social development. In this context,
the modernization of education is one of the most cru-
cial prerequisites for its future at the national, European,
and global levels [1, p. 8].

Current realities demand a qualified, competent cor-
rectional educator capable of mastering the methodology
of scientific inquiry, gaining research experience, actualiz-
ing their potential in the professional-pedagogical sphere,
and implementing innovative approaches to organizing sci-
entific work.

Based on the aforementioned principles, we identify
several factors that, in our opinion, ensure the effectiveness
of organizing student research activities. One of the key
approaches is the creation of a professionally oriented
environment, which modern pedagogical science views in
the context of the humanistic paradigm. However, there
remains a lack of thorough research dedicated to studying
the characteristics of this phenomenon.

Theoretical and methodological foundations of an edu-
cational environment conducive to personal development
and self-realization are reflected in the works of 1. Bekh,
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V. Bykov, P. Verbytska, I. Zyazyun, V. Zhelanova, O. Kyry-
chuk, M. Knyazian, L. Lazorenko, O. Savchenko, S. Sys-
oieva, O. Yaroshynska, and other scholars.

The concept of «environment» does not have a sin-
gle, definitive interpretation in scientific discourse and is
considered from various perspectives: as surroundings, as
a system, or as a set of conditions. In a broad sense (macro-
environment), it encompasses the socio-economic structure
of society, including productive forces, social institutions,
consciousness, and culture. In a narrower sense (micro-
environment), it refers to the immediate surroundings
of an individual. Regarding the «educational environmenty,
researchers emphasize its function of supporting the com-
prehensive development of the individual and creating con-
ditions for realizing their positive potential.

The formation of the future special education profes-
sional as a personality who is simultaneously the subject
and organizer of scientific inquiry within an educational
institution is most effective in the context of a scientific-
educational environment. Such an environment stimulates
the development of scientific thinking, academic mobility,
and students’ creative activity.

An analysis of psychological and pedagogical literature
shows that the research activity of future correctional educa-
tors is characterized by the creative orientation of intellectual
processes. The effectiveness of these processes increases
when students develop the ability to anticipate outcomes,
formulate goals and hypotheses, identify independent
paths to problem-solving, and justify their own decisions.

Creating such an environment in higher education insti-
tutions requires identifying and implementing mechanisms
for both internal and external interaction — with institutions
at other educational levels, as well as with governmental
and public organizations. The intra-university environ-
ment is viewed as a special form of scientific community
that functions analogously to a scientific school. On one
hand, such a community generates new educational content
and tests pedagogical technologies; on the other, it ensures
the personal and professional growth of participants
in the educational process.

The complexity and multifaceted nature of the issue
of developing research activities are explained by the multi-
tude of factors that influence educational outcomes. Among
them, a significant role is played by the creation of a pro-
fessionally oriented environment that fosters inner free-
dom, self-realization, and spiritual and cultural enrich-
ment of the individual, while also transforming the content
and methodology of organizing students’ scientific activity.

It is precisely the reflective character of such organiza-
tion that enables both the teacher and the student to realize
their potential — intellectually, socially, and spiritually —
by fostering motivation for interaction based on the prin-
ciples of humanistic co-creativity, achieving wholeness
and the harmonious diversity of the inner and outer exis-
tence of each participant in the educational process.

An important element of a professionally oriented envi-
ronment is the worldview and value-based growth of its
participants. This manifests in their ability for self-develop-
ment, self-determination, responsible attitude toward their

own activity, and the formation of self-creation experience
through the completion of scientific tasks.

This condition is realized through: subject-equal inter-
action in the context of innovative learning; reflection on
personal capabilities in the course of problem-reflective dia-
logue; active self-reflection and spiritual enrichment of men-
tal experience; awareness of the uniqueness of one’s own
existence through reflection on the educational path trav-
eled and the outcomes of psycho-cultural self-affirmation.

Researchers note that the key figure in the educational
process is the personality of the teacher, with well-deve-
loped communicative competence. They define this com-
petence as an integrative personal formation that reflects
the development of professional competencies and personal
qualities, enabling the teacher to establish psychological
contact with all participants in the educational process
and to organize pedagogically appropriate interaction in an
inclusive educational environment. Continuous commu-
nicative interaction in various conditions, under different
circumstances, and in diverse situations fosters empathy,
mutual affection, awareness of each individual’s unique-
ness, and a sense of security [5].

Based on the above, the following conclusions can be
drawn:

— The future correctional educator independently deter-
mines their educational paradigm by mastering professional
experience, engaging in scientific discourse, and familiariz-
ing themselves with the achievements of science and culture;

— The formation of a productive educational environ-
ment requires the joint participation of teachers, university
administration, and professionals involved in organizing
students’ research activities;

— The quality of such an environment is defined by
the professional level of teachers and their ability to establish
a system of scientific guidelines that determine the research
direction of interaction within the educational space.

In the context of further implementation of these sci-
entific guidelines in the author’s pedagogical process, it
is planned to expand the forms of organizing research
and exploratory activity for future special education profes-
sionals, reorient educational content according to a model
of a specialist-professional who meets modern standards
of professional quality, and shift the educational goals
toward developing a sustainable need for continuous pro-
fessional self-improvement and personal growth.

The research activity of higher education students
should become a kind of bifurcation point in the higher edu-
cation system, as the convergence of professional training
with science, the focus on interdisciplinary approaches to
solving educational problems, and the search for innova-
tive methods and approaches to enhancing student research
require the educational process to be grounded in facilita-
tive interaction between teacher and student.

Given that the effectiveness of pedagogical interaction
largely depends on the teacher’s professional skill, the facil-
itative function becomes especially relevant. This function
involves creating favorable conditions for the professional
growth of participants in the educational process based on
the principles of creative pedagogy — or «psychological
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pedagogy» in the interpretation of C. Rogers. It also
includes supporting the effective assimilation of infor-
mation and the improvement of pedagogical interaction
between teacher and student. In this context, the imple-
mentation of subject-subject interaction is a key factor in
the facilitative support of the process of students mastering
the methodology and tools of scientific inquiry, which are
integral components of their professional training.

Improving the effectiveness of student research activi-
ties depends, in particular, on the quality of the established
facilitative interaction among educational process partici-
pants, supported and initiated by the teaching staff. Facilita-
tive interaction is an inseparable component of the pedagog-
ical process and implies: the participants’ aspiration toward
understanding and harmonious interaction; the teacher’s
ability to offer educational activities that captivate, surprise,
and inspire; the creation of educational situations that foster
the personal uniqueness of each student, bring them beyond
the boundaries of formal communication, and guide them
toward the gradual development of their spiritual poten-
tial — which is, above all, an act of affirming human dignity
and subjectivity of the future educator.

Thus, the means of implementing the outlined strat-
egy is the facilitative approach to organizing interaction
among the subjects of the educational process, which
contributes to expanding the individual cognitive horizon
of each participant. Such interaction ensures a reconside-
ration of the content of the issues studied, revealing new
semantic dimensions for their comprehension. In this con-
text, it is seen as a potential foundation for the effective
organization of educational-exploratory, cognitive-scien-
tific, and research activity of future correctional educators —
particularly through the initiation by the teacher of prob-
lematic, cognitive, and practice-oriented tasks that involve
students in independent creative inquiry.

The implementation of this approach is possible only if
an appropriate psychological climate is created — one based
on mutual trust, openness, tolerance toward alternative
viewpoints, and constructive dialogue. Amidst dynamic
socio-economic transformations, there is an increasing need
to reconsider the role of the modern correctional educator
within the updated educational paradigm. Society needs
special education professionals with a high level of intellec-
tual development who are capable of effectively motivating,
supporting, and inspiring children by stimulating their cog-
nitive engagement and interest in learning and development.

In this context, the pedagogical university is called to
become a scientific-methodological center and strategic
coordinator of purposeful changes in the field of profes-
sional training for future special education professionals.
The main task within the scope of this issue is to create
conditions for the development of students’ intellectual
and creative potential, and their involvement in research
activity by integrating its content with professional training.

Particularly relevant today is the task of preparing
an elite researcher-specialist of a new type — one capa-
ble of independently solving complex research problems

and demonstrating original, highly effective approaches to
addressing educational challenges. In this regard, a logical
conclusion emerges about the need for systemic imple-
mentation of the principle of «learning through researchy,
which entails developing research skills and engaging stu-
dents in various forms of educational and research activity.
Such an approach ensures the formation of the methodolog-
ical culture of the future researcher-specialist.

At the center of this process stands the correctional edu-
cator —a change agent, dynamic, adaptive, highly reflective,
and capable of continuously renewing their scientific poten-
tial. The success of transformational processes in the educa-
tional space largely depends on them.

Given the significant educational and developmental
potential of research activity in the professional forma-
tion of future correctional educators, an important strate-
gic direction should be the intensification of its impact as
a means of developing the individual creative capacities
of each student. At the same time, it is important to high-
light a contradiction observed in higher education practice:
namely, the dominance of assessing the results of students’
educational activities over evaluating their personal poten-
tial. Such an approach narrows the scope of the universi-
ty’s influence on shaping a holistic, professionally mature
personality in future special education professionals, since
the emphasis shifts toward achieving predetermined out-
comes, rather than creating conditions for the discovery
and development of each learner’s individual abilities.

Results. Considering the problem in a holistic con-
text, it can be argued that the implementation of the main
directions of professional education is possible only under
the condition of organizing students’ structured educational
and research activities. This is explained by the fact that it
is precisely through research activities that a person first
defines themselves as a subject and faces the task of trans-
forming themselves by adopting new roles and functions
in this process. Such formation is conscious and purpose-
ful, emphasizing the importance of personal development
within the framework of scientific inquiry.

Under these conditions, research activity becomes
a self-directed engagement of the future specialist in spe-
cial education, where activity is an integral characteristic
of this process. The scientific organization of this activ-
ity involves managing the level of engagement, which
includes motivation, choosing development pathways,
achieving an optimal level of activity, and maintaining
this level as a crucial component of research competence.
It is important for the student to gain experience in per-
forming new tasks under changed conditions based on
acquired knowledge and skills.

The results of the scientific investigations served
as the foundation for a congruent conceptual model for
organizing the research work of future specialists in spe-
cial education, aimed at understanding and generalizing
the essence of its components and the developmental inter-
relation as an important mechanism for ensuring consistent
and non-contradictory pedagogical actions and decisions.
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