UDC 376.42:373.5.016:91:372.91
DOI https://doi.org/10.32782/inclusion/2025.6.6

SOLVING THE PROBLEM OF INTERCONNECTION OF GEOGRAPHY LESSONS
AND EXTRACURRICULAR WORK IN THE PRACTICE OF TEACHING AND UPBRINGING
OF SCHOOL STUDENTS WITH INTELLECTUAL DISORDERS

Odynchenko Larysa Kostiantynivna,

Candidate of Pedagogical Sciences, Associate Professor,

Associate Professor at the Department of Special Education and Inclusive
State Higher Education Institution “Donbas State Pedagogical University”
ORCID ID: 0000-0002-4629-0600

Researcher ID: D-8653-2018

Skyba Tetiana Yuriivna,

Teacher at the Department of Special and Inclusive Education
Sumy State Pedagogical University named after A. S. Makarenko
ORCID ID: 0000-0001-5346-1845

The article reveals the issue of interconnection of geography lessons and extracurricular educational work in special institutions
of general secondary education from the point of view of the integrity and unity of interdependent influences on the cognitive activity
and independence of school students with intellectual development disorders, a comprehensive approach to the formation of a worldview
and a system of geographical knowledge, and the unification of teachers’ efforts to achieve the results in teaching and upbringing
of schoolchildren. The role of extracurricular educational work in increasing the effectiveness of the assimilation of the system
of geographical knowledge by school students with intellectual disorders, and in correcting the shortcomings of the mental development
of this category of children, is determined.

The peculiarities of the relationship between geography lessons and extracurricular correctional-educational work in the educational
process of special schools have been analyzed. The variety of forms and ways of the relationship between classroom and extracurricular
activities, the nature of the interaction of geography teachers with educators of school groups have been determined. Among the forms
and ways of joint activity of teachers and educators, the discussion on the results of educational work, ensuring coordination of actions
in the educational process through timely information and taking notes concerning the relationship between the teacher and class
educators, combining joint efforts during the preparation and conduct of general school educational events prevail. It has been found
that insufficient attention is paid to maintaining continuity in the calendar plans for educational work, designing the most effective
methods of pedagogical interaction, conducting extracurricular activities in the main sections of educational work, taking into account
the content of the geography curriculum.

The pedagogical conditions for strengthening the educational, upbringing and corrective impact of the relationship between
geography lessons and extracurricular work in the educational process of special secondary education institutions for children with
intellectual disabilities have been determined. In order to increase the level of geographical knowledge of high school students with
intellectual disabilities about the nature of Ukraine, the topics of corrective and educational activities related to geography lessons have
been proposed; the organizational forms of their implementation and means of expanding ideas about the surrounding natural world
have been specified; various types of productive tasks and exercises have been considered that are appropriate for solving educational
and corrective tasks in the process of classroom and extracurricular work of a geographical orientation.

Key words: geography, lesson, extracurricular activities, educational activities, relationship, special educational institution, students
with intellectual disabilities, pedagogical conditions.

Oounuenko Jlapuca, Cxuoa Temana. Bupiwennusa npoonemu 63a€mo36’a3Ky ypokie zeozpaghii ma nozaxnacHoi
pobomu é npakxmuyi HAGUAHHA MA UXOBAHHA WKOAAPIE 3 IHMENEKMYATbHUMU ROPYUIEHHAMU

Y emammi pozkpumo numanms 63aemo36 13Ky ypoKie 2eozpaii ma no3aypouroi 6UX08HOI pobomu 8 CHeyianbHUX 3aK1A0AX 3a2abHOT
cepedHboi 0ceimu 3 MOUKU 30py YiLiCHOCMI 1l EOHOCMI B3AEMO3ANIENCHUX BNIUGIE HA NI3HABANILHY AKMUGHICHb | CAMOCMIUIHICIb VYHIG
i3 NOpYWeHHAMY THMENeKMYATbHO20 PO3GUMKY, KOMNIEKCHO20 Ni0X00y 00 (QOPMYBaHHS CGIMOIA0Y MA CUCHEMU 2e02padiuHUX 3HAHD,
00 €OHanns 3ycunb nedazozie Wooo O0CASHEeHHs Pe3ylibmamie HaguanHs i BUXOBAHHA WKOIAPIE. Busnaveno pois no3aknacHoi uxoeHoi
pobomu 8 nioguweHHi egheKMUBHOCI 3aC60EHHA YYHAMU 3 THIMENEKNY ANbHUMU NOPYUEHHAMY CUCTIEMU 2e02PADTYHUX 3HAHb, 30TICHEHH]
KOpeKyii HeDONIKig NCUXIYHO2O PO3GUMKY OGHOI Kame2opii dimell.

IIpoananizosano ocobausocmi 63a€M036 3Ky ypoKie 2eoepagpii ma no3axiacHoi KopekyiiHo-6UX08HOi poOOmMuL 6 OCBIMHbOMY
npoyeci cneyianbHux wikin. Busnaueno pisnomanimuicms opm i winaxie 63a€mo38 3Ky ypouHoi ma no3aypouroi 0isibHOCI, Xapakmep
83a€M00ii 6yumenie eeoepaii 3 guxogamenamu epyn no0oex*ceHo2o Oxa. Bemanosneno, wo ceped oopm i winaxie cninbHoi disnbHocmi
neoazozie nepesaxicaioms 062060peHHs pe3yIbmamis HaguaNbHO-8UX08HOT pobomu, 3a6e3neuens KoopouHayii diti 6 OC6IMHLOMY npoyeci
yepes cgoeuacHe THPOPMYBAHHA A BeOEHHA 30WUINY 83AEMO36 A3KY MIidC GuuUmeneM i 8UXO8AMENAMU KIACY, 00 COHAHHA CYMICHUX
3ycunb nio uac nid2omosKu i HpoBeOeHHs 3a2aNbHOUKINLHUX BUXOSHUX 3ax00i8. 3’c06aHO, 10 HeOOCMAMHbO Y6azu HPUOiIAEmbCs
OOMPUMAHHIO CHAOKOEMHOCII Y KANIEHOAPHUX NIAHAX 13 HAGYANLHOI MA BUXOEHOI poOOMU, NPOEKMYBAHHIO HAUOINbUL edeKmUsHiX
Memooig nedazo2iunoi 63aEM00il, NPOBEOeHHI0 NO3AKIACHUX 3aX00I8 3d OCHOBHUMU PO30IIAMU BUXOBHOI poOOMU 13 YPAXYBAHHAM
3MICM06020 KOHMEHNTYy MOOeNbHOI HABUANbHOI npoepamu 3 2eo2paii.
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Busnaueno nedazoeiuni ymosu noCunieHHs O0CGIMHbOO, BUXOB8HO20 M KOPEKYIUHO20 BNIUBY B3AEMO38 A3KY YPOKi8 2eoepagii
ma nO3aKAACcHOI pobOMU Y HABUATLHO-BUXOGHOMY NPOYEC CReYianbHUX 3aKNa0I6 3a2anbHOT cepeOHboi oceimu Ans dimeli 3 HOPYUEHHAMU
IHMeneKmyanbHo20 PO3GUMKY. 3 MEMOI0 NidULYeHHSA PI6HA 202PADIYHUX 3HAHD CIMAPUIOKIACHUKIS I3 IHMETeKMY ATbHUMU NOPYUIEHHAMU
npo npupody Ykpainu 3anpononosano memu KOPeKyiliHO-6UXOBHUX 3aX0018, MO8 A3AHUX 13 YpoKamu zeozpaii; KOHKpemu308aHo
Op2aHizayitini popmu ix npoeederHs ma 3acodu PoOUUPEHHsL Y8IeHb NP0 HAGKOTUWIHIL C8IM NPUPOOU; PO32IAHYMO PISHOMAHIMHI U0U
NPOOYKMUBHUX 380AHb 1 6NPas, SKI € QOYLTbHUMU 01 PO38 SA3aHHS OCEIMHbO-KOPEKYIHUX 3A80aHb Y NPOYeci YyPOUHOI ma no3aypouHoi

pobomu 2e02papiuno20 CHPAMYBAHHS.

Kniouosi cnosa: ceocpagis, ypok, nozaxnacta poboma, 6UxoeHi 3axolu, 83AEMO038’A30K, CHeyianbHull 3akia0 0CEimu, VyHi

3 IHMeneKMyanbHUMU NOPYUWEHHAMU, Neda202iuti YMOBU.

Introduction. In the educational process of special sec-
ondary education institutions for children with intellectual
disabilities, important tasks of today are being actualized —
formation of subject competences in students, development
of their mental abilities, growth of the potential of cognitive
activity, correction of disorders of the mental sphere, ensur-
ing entry into the social world and productive adaptation in
it, and the labor training of students for independent life.
An exceptional role belongs to the organic combination
of all functions of the educational process: educational,
upbringing, correctional-developmental.

In the school education system, an important role in solv-
ing the defined above tasks belongs to geography. Its con-
tent, being on the border of natural and social sciences, lays
the foundations for the widespread introduction of various
organizational forms of classroom and extracurricular work
in order to involve students with intellectual disabilities in
knowledge about the components of nature, the basics of eco-
nomic activity, the population, understanding the intercon-
nections and relationships between them, as well as acquiring
integral abilities for full-fledged interaction of the indi-
vidual with the surrounding world, nature, and society.

A successful solution to the problem of improving
the quality of geographical knowledge of students with
intellectual disabilities is possible if, in a special school,
rational forms of interconnection of geography lessons
with extracurricular educational work are consistently, pur-
posefully and coherently implemented in the educational
process, ways of pedagogical interaction between teachers
and educators, as well as methodological approaches to
the organization of educational and extracurricular activi-
ties are improved.

Materials and methods. To solve the tasks set, an anal-
ysis and generalization of scientific literature was carried
out, school documentation was studied: the school extra-
curricular educational work plan, calendar and lesson
plans of geography teachers, calendar plans of educational
work of educators, notebooks of the relationship between
the work of teachers and educators; conversations were
held with teachers of special secondary education institu-
tions for children with intellectual disabilities.

Research results. The problem of interconnection
of geography lessons and extracurricular educational work
is revealed in the studies in the field of educational theory
(O. Bonetska, Yu. Buhera, O. Verzhykhovska, A. Vysot-
ska, I. Dmytriieva, I. Yeremenko, V. Kovalenko, A. Kozak,
M. Kot, S. Myronova, V. Lypa, L. Odynchenko, O. Opa-
liuk, I. Rudzevych, V. Syniov et al.) and special geogra-
phy methodology (Yu. Haletska, S. Dubovskyi, V. Lypa,
L. Odynchenko, V. Syniov, T. Skyba et al.).

In modern scientific works, the low cognitive activ-
ity of students with intellectual disabilities is determined
(G. Blech, O. Boriak, I. Hladchenko, M. Matvieieva,
S. Myronova, V. Syniov, I. Sukhina, S. Trykoz, O. Khokh-
lina, O. Chebotariova, N. Yarmola et al.). The lack of curi-
osity characteristic of this category of children, the low
need for new impressions, the lack of cognitive processes
formation in combination with the underdevelopment
of intellectual functions significantly inhibit the accumula-
tion of life experience [7]. This causes poor sensory experi-
ence, a limited supply of generalized ideas and elementary
concepts, which complicates their mastery of the program
material and increases the importance of combining educa-
tional work with educational activities of students in extra-
curricular time.

In a special school, the teacher ensures the solution
of the tasks of educating students in extracurricular time,
organizes extracurricular educational activities. Due to
the organizational specificity of this type of institution, it
is the teacher who accumulates the functions of educating
a comprehensively developed personality in a purposeful
correctional-educational process. Scientists consider many
common and interesting forms and types of organizing
leisure time for students with intellectual disabilities that
are associated with educational activities in the lessons
and continue in extracurricular time, such as: group work,
observation of natural phenomena, conversations, social
hours, excursions, thematic drawing, extracurricular read-
ing, didactic game, etc. [1; 2; 3].

At the same time, the educational impact on the per-
sonality of a child with intellectual disabilities occurs in
the system of geography lessons. The content of the model
“Geography” for grades 7-10 of special secondary educa-
tion institutions for children with intellectual disabilities
involves implementation of the tasks of national-patriotic,
civic, moral, environmental, labor, aesthetic, legal, eco-
nomic education [5, p.3].

If educational work has a limited set of forms of imple-
menting the main tasks (lesson, excursion, practical work),
then extracurricular work on geography has in its arsenal
a wider range of activities of mass, group and individual
work. However, despite this difference, both the lesson
and the educational event have common features, which
allows continuing educational work on geography in
the extracurricular educational activities of a special school.
The approach of correctly determining by educators the vol-
ume and nature of geographical information for extracurric-
ular activities, taking into account the knowledge and skills
acquired by schoolchildren in the lessons, is appropriate.
The reference point in the selection of cognitive material is
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geography curriculum, which outlines the range of neces-
sary educational achievements. The effectiveness of extra-
curricular educational activities related to geography les-
sons depends on the consistency of educational content
during the calendar planning of classroom and extracur-
ricular work, the comprehensive approach of the educator
and teacher to the selection of informational geographical
material, and specification of rational forms and methods
of work [4; 6; 8].

Study of school documentation and conversations
with geography teachers and educators of special institu-
tions of different regions of Ukraine (Sumy, Zaporizhzhia,
Donetsk) showed that all teachers take part in discussing
the results of educational work, coordinate joint actions to
improve the comprehensive impact on students with special
educational needs, organize and jointly conduct educational
activities at the general school level, less often at the group
level. At the same time, in school practice, the possibilities
of interrelating geography lessons and correctional-educa-
tional work are not fully realized. This especially applies to
the joint determination of forms and methods of pedagog-
ical interaction to achieve results, maintaining continuity
in calendar plans for educational work, conducting educa-
tional activities taking into account the content of geogra-
phy lessons, expanding the forms and methods of informing
about students’ success both in lessons and in self-training.

If the teacher’s activity is regulated by uniform and man-
datory program requirements, then the work of the educa-
tor requires a creative approach to determining the content,
forms, methods and time of events. The educator has ample
opportunities when organizing group work, extracurricular
correctional-educational classes, evenings, communication
hours, correspondence and full-time excursions to expand,
deepen the knowledge and skills acquired by children in
geography lessons, to develop cognitive interest, activity
and independence of schoolchildren. Despite the dynamic
nature of extracurricular activities, democratic in the choice
of forms of educational work, educators indicate that
they experience difficulties in correlating their work with
the most important and complex topics of the geography
course, in determining the appropriate volume of cognitive
material of geographical content. In educational work plans,
there is an episodic and one-sided connection between
extracurricular activities and geography lessons, sometimes
a mismatch between the topics of extracurricular activi-
ties and the program content of school geography courses,
and a lack of continuity between educational geographical
material and the content of upbringing events.

In the context of analyzing the connection between
geography lessons and extracurricular work, it was found
that most often educational activities on geographical top-
ics are held after the lesson and are its continuation (expan-
sion, enrichment of knowledge). Extracurricular activities
on the relevant topic, before studying new material in
a geography lesson, if organized, are most often associated
with the use of local history materials. Teachers pay little
attention to propaedeutic extracurricular work in geogra-
phy, which creates prerequisites for the formation of new
knowledge and a solid base of initial geographical ideas

and concepts. It is especially important and necessary for
children with intellectual disabilities who have poor life
experience and insufficiently differentiated and systema-
tized geographical knowledge and skills.

Geography teachers use materials from extracurricu-
lar excursions and upbringing classes, children’s personal
experience, accumulated and formed knowledge of local
history, depending on the goal. Before forming new knowl-
edge, an introductory conversation is held in the lesson
based on materials from extracurricular activities and stu-
dents’ life experience in order to update knowledge or clar-
ify the state of formed geographical ideas and concepts.
Sometimes these materials are used at the repetition stage
or included in the lesson in order to consolidate and gen-
eralize knowledge or organize practical work. There were
cases of insufficiently productive use of materials from
extracurricular activities of geographical content in geog-
raphy lessons. Teachers did not encourage students to
independently analyze and operate with the information
received, which reduced not only the educational, but also
the corrective effect of the relationship between the lesson
and extracurricular work. According to teachers of special
schools, the specificity of the relationship between geogra-
phy lessons and extracurricular work is due to the peculi-
arities of the educational and cognitive activity of students
with intellectual disabilities. They include: a reduced ability
of this category of children to transfer knowledge to other
situations, underdevelopment of students’ skills to general-
ize information from different sources into a holistic sys-
tem, insufficient cognitive activity.

Strengthening the educational, upbringing and correc-
tive impact of the relationship between geography lessons
and extracurricular work in the educational process of spe-
cial secondary education institutions for children with intel-
lectual disabilities can be achieved by comprehensively
implementing certain pedagogical conditions. They include:

— diversification of forms of relationship between class-
room and extracurricular work, taking into account the con-
tent of the model curriculum in geography and priority
goals of students’ upbringing in the class;

— expansion of the geographical topics of the extracur-
ricular educational work;

— optimal selection of content, forms, methods of extra-
curricular educational work in accordance with the tasks
of improving the quality of students’ geographical know-
ledge in extracurricular time;

— inclusion of students with intellectual disabilities
in various types of extracurricular activities, taking into
account their age and individual characteristics, cognitive
abilities and acquired geographical knowledge;

— development of cognitive interest in geographical
material in schoolchildren, activation of their cognitive
activity based on the use of various information sources,
game technologies, independent search work in the correc-
tional-educational process of a special school.

Geography lessons and extracurricular educational work
provide a rational combination of students’ reproductive
and productive activity, the ratio of word and image, sen-
sory and logical in educational cognition. Supplementation
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of the lesson or extracurricular work is achieved by select-
ing pedagogically appropriate forms of interconnection.
The choice of form is determined, first of all, by the didactic
and correctional purpose of the lesson, as well as the spe-
cifics of the educational geographical material: its volume,
degree of complexity, nature of presentation in the textbook.

When studying the section “Nature of Ukraine” in geog-
raphy lessons in the 9th grade of a special school, we con-
sider the following organizational forms and topics of edu-
cational activities to be appropriate: oral journal “Journey
along the paths of the forest”, educational conversation
“Know and protect. Animal World of Ukraine”, essay-work
“Birds-Residents of Forests and Steppes”, hour of commu-
nication “On the Trails of the Red Book of Ukraine”, infor-
mational message “What do we know about plants and ani-
mals of Ukraine”, quiz “Flora and fauna of the mixed forest
zone”, ecological quest “Forest Pharmacy. Rare medic-
inal plants of Ukraine”, extracurricular reading “The
Magic Book of Nature in the Works of Poets and Writers
of Ukraine”, virtual excursion “Reserves of Ukraine. Trav-
eling Together”, drawing competition “I Will Not Insult
Nature”, educational conversation “Environmental Protec-
tion Activities and Legislation of Ukraine”, essay-miniature
“Let’s Preserve the Nature of Ukraine”.

The purpose of extracurricular activities, which are
conducted before geography lessons, is to create an appro-
priate base of sensory impressions or generalize schoolchil-
dren’s experience of sensory cognition, clarify and specify
geographical ideas and concepts, acquire propaedeutic
geographical knowledge. Extracurricular correctional-edu-
cational activities that follow geography lessons are aimed
at consolidating and improving geographical ideas and con-
cepts formed in students, systematizing and generalizing geo-
graphical knowledge and skills, their application in new sit-
uations, broadening horizons, and developing independence.

Increasing the emotional level of extracurricular activi-
ties and geography lessons is achieved using poems, essays,
excerpts from works of art, video fragments, and virtual
multimedia trips. They are a source of emotionally colored
experiences that vividly and figuratively conveys informa-
tion about the surrounding natural world. This causes stu-
dents with intellectual disabilities to revive their cognitive
interest in the content of geographical material, and contrib-
utes to the accumulation of geographical ideas. For exam-
ple, in order to expand and deepen geographical knowledge
in geography lessons and after-school time, children can be
offered to familiarize themselves with the content of poems,
stories, and excerpts from works of art (“Animal Pantries”
by V. Parkhomenko, “My Polissia” and “Forest” by N. Kra-
sotkin, “Among the Steppes” by P. Myrnyi, “Kalynovi plo-
mintsi” by V. Chukhlib, “Steppe Beauty” by V. Perepeliuk,
“Dwellings of Animals” by V. Bondarenko, etc.).

Along with works of fiction, it is worth noting
the independent reading of essays by students, highlighting
the main idea, composing short messages based on the con-
tent of what was read, and drawing pictures for individual
fragments of the text (“Spring Hydrangea”, “White Swan”,
“Owl” by V. Hryshchenko; “Nature and We”, “Spring Flow-
ers”, “Life in the Forest” by Yu. Smolych; “Trees are Our

Friends” by N. Dychko; “Protection of Birds” by M. Voin-
stvenskyi; “Nature of Ukraine” by N. Yarysheva; “Pro-
tected Places” by I. Pidoplichko, O. Yushchenko; “Pearls
of Transcarpathia” by O. Travnevyi, etc.).

An important place in the structure of a geography les-
son, an extracurricular educational lesson on geographical
topics is given to various types of activities (mental, prac-
tical, game), which provide generalization of geographical
knowledge and skills, correction of deficiencies in students’
cognitive activity, increase of cognitive activity and interest
in the process of cognition. Within the framework of this
activity, the following tasks can be offered:

1. Recognition, drawing up a characteristic of objects
and phenomena based on read excerpts from poems, works,
descriptions, essays (“Read an excerpt from the story
of O. Honchar, recognize the natural zone of Ukraine
depicted in it”; “Recognize by descriptions”; “Read
an excerpt from the poem of Ya. Kolas, name the tree spe-
cies mentioned in it, describe the vegetation of the mixed
forest zone”, etc.).

2. Compiling a description of a plant (animal) according
to the plan based on examining drawings of plants and ani-
mals, watching video fragments (“Look at the depicted ani-
mals of the biosphere reserve, describe one of the animals
according to the plan: what is its name, what does it look
like, what do you like about it”, “Look at the depicted forest
plants, name them, describe one of them”, etc.).

3. Finding errors in the sentences provided (“protect-
ing nature means: not polluting the environment, cutting
down forests, planting forests, picking medicinal plants
in reserves, creating parks and nature reserves to preserve
plants and animals, making fires in the forest, not destroy-
ing bird nests, breaking inedible mushrooms, throwing gar-
bage into water bodies”, etc.).

4. Making sentences from the proposed words
and phrases (“forest dwellers, lynx, brown bear, elk, bison;
plant world, animal world, protection; teff, feather grass,
wormwood, meadow sage, steppe zone; spruce, pine, beech,
hornbeam, ash, maple, mixed forest zone”, etc.).

5. Solving crosswords and puzzles, game exercises,
guessing riddles, selecting questions for quizzes.

Conclusions. In special secondary education institu-
tions for children with intellectual disabilities, the relation-
ship between classroom and extracurricular work in geog-
raphy is considered as a system of pedagogical interaction
between teachers and educators. Thanks to the interaction
of teachers and educators, the system of subject knowl-
edge and skills is deepened in subsequent extracurricular
activities, and various extracurricular geographical infor-
mation, practical and life experience acquired by students
in extracurricular time are successfully used in lessons.
The complementarity of pedagogically appropriate edu-
cational and upbringing forms of the relationship between
geography lessons and extracurricular work involves tak-
ing into account the content of geographical education
and the guidelines for educating students in a special school,
expanding the geographical topics of educational activities,
and achieving a rational ratio of various types of students’
reproductive and productive activities.
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