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The article examines the educational cycle of training a psychologist as a psycho-developmental technology aimed at forming students’
professional competences and spiritual potential. In the context of integrating Ukrainian higher education into the European educational
area, the need is emphasized to train highly qualified psychologists who combine professional knowledge, specific abilities, and well-
developed personal qualities, including spiritual ones. The profession of a psychologist requires not only cognitive and interactive skills
but also a high level of existential-meaning and spiritual maturity, which determines the effectiveness of psychological assistance. Drawing
on A. V. Furman s vita-cultural paradigm, a theoretical model of training a practitioner-psychologist is developed that encompasses
Sfour stages of the educational cycle: the informational-cognitive, the normative-regulatory, the value-reflective, and the spiritual-self-
realization stages. Each stage presupposes parity-based interaction between instructors and students, aimed at activating processes
of self-awareness and developing the self-concept and spiritual potential. Diagnostic results show that the formation of the student’s
spiritual sphere depends not only on age and individual characteristics but also on the organization and content of the educational
process. It is established that the educational environment of a higher education institution positively influences the spiritual formation
of the future specialist; however, this impact is insufficient for full self-realization as a highly spiritual personality, which necessitates
specially organized conditions to activate processes of self-knowledge, self-understanding, self-development, and self-actualization. To
this end, training sessions were designed and piloted that included dialogic-discussion methods, role-play, psychodrama, therapeutic
drawing, aesthetotherapy, and elements of meditative techniques. Re-assessment confirmed an increase in indicators of spiritual
potential among students in the training group. It is concluded that students’ spiritual growth occurs most effectively under conditions
that create a value-meaning educational environment conducive to subjectively significant comprehension of the world. The proposed
model and the methodological tools of the trainings provide a foundation for developing a spiritually mature practitioner-psychologist
capable of self-realization and effective professional activity.

Key words: spiritual potential, personality, act/deed, values, reflection, educational environment, motivation, self-knowledge, self-
determination, self-development, self-actualization, educational cycle, training of psychologists.

Byzepko Apocnasa. Ilpogheciiina niocomoexka mainoymuix ghaxieuie y Konmekcmi 0yxo6H020 camopo36UmKy

Y emammi docniosxcyemocs ocsimuiil yukn nio2omosKu nCuxono2a K NCUXOPO36UBAIbHA MEXHONOZIA, CNPAMOBAHA HA (POPMYBAHHA
npogeciiinux komnemenyiti ma 0yxoe8H020 NOMeHyiany cmyoenmie. Y konmexcmi inmezpayii ykpaincokoi 6uujoi oceimu 6 e6poneticoKul
OC8IMHiU nPOCmip NiOKPecaoembcs HeOOXIOHICIb NIO20MOBKY BUCOKOKBANIQIKOBAHUX NCUXOL02I8, IKI NOEOHYIOMb NPOQECilini 3HAHHS,
cneyianvhi 30i0HOCmi ma po3suHeni ocobucmichi akocmi, 30kpema 0yxoeHi. IIpogecis ncuxonoea sumazae He auule KOZHIMUGHUX
ma iHMepaKmMuHUX HABUYOK, d Ul BUCOKO20 DIBHS eK3UCMEHYIUHO-CMUCI080I Ma OYXOBHOI 3PLIOCHI, WO BUSHAYAE eqeKMUBHICb
ncuxonoeiynoi donomoeu. Ha ocnosi eimaxymvmyproi napaouemu A.B. @ypmana po3pobreno meopemuyny mooenv Hid20mosKi
NCUXO0T102A-NPAKMUKA, KOMPA OXONTIOE YOMUPU emani 0C8IMHb020 YUKTY: THOOPMAiliHO-NI3HABATbHUL, HOPMATNUEHO-Pe2yIAYIIHUL,
yinHiCHO-peexcushutl ma 0yxosHo-camopeanizayiunuil. Koocen eman nepeddauac napumemuy 63aemMo0ilo UKIA0A4is i cmyoenmis,
CHPAMOBAHY HA AKMUBI3AYII0 NPOYECi8 camMoc8i0OMOCHIi, po36UmoK A-konyenyii ma dyxoeHo2o nomeryiany. Pezytomamu diazHocmuunux
00CTI0JCeHb NOKA3AMY, W0 POPMYBAHHS OYX08HOI Chepu 0COOUCMOCI CHIYOEHMA 3ANeNCUMb He Tuuie 810 6IKOBUX Ma IHOUBIOYAIbHUX
ocobnugocmell, a il 8id opearizayii ma 3micniy ocgimub020 npoyecy. Bemarnosneno, wo ocgimuiii npocmip U020 HABYANLHO20 3aKAA0Y
NO3UMUBHO BIIUBAE HA OYXOBHE CINAHOBNEHHA MAIOYMHLO20 (axigys, npome yell 6N.1U8 € HeOOCMAMHIM 01 NOBHOYIHHOT camopeanizayii
AK BUCOKOOYXOBHOI 0COOUCHOCI, W0 3YMOBTIOE NOMPeDY 8 CNeYiaIbHO OP2AHI308aHUX YMOBAX 01 AKMUBI3AYI] POl ecié cCaMOni3HAHHS,
CAMOPO3YMIHHS, CAMOPO3BUMKY ma camoakmyanizayii. [{is yboeo po3pobreno ma anpobosano mpenineosi 3ausmms, Kompi Micmsimo
0ian0eiuHO-OUCKYCIliHI Memoou, PONbOSL i2pu, NCUXOOPAMY, NCUXOMATIOHOK, eCemomepanito ma eleMeHmu MeOUmamusHux mextix.
Ilosmopna diaenocmuxa niomeepouna 3pOCmanHs NOKA3HUKIE 0YX08HO20 nomenyiany y cmydenmis mpenineoeoi epynu. Iliocymosano,
o O0yXo8He 3POCMAHHA CIMYOeHMI8 eheKMUeHo 8i00Y8AEMbCsl 30 YMO8 CIMEOPEHHs. YIHHICHO-CMUCI08020 OCEIMHbO20 Cepedosuiyd,
AKe cnpusie cyd €KMHO 3Hauyuwomy ocieHentio cgimy. Pospobiena modens i memoouuni 3acobu mpenineie cmeoproroms niorpyums 0
opmyBanHs 0yX08HO 3pino2o NCUX0N02a-NPAKMuUKa, 30amH020 00 camopeanizayii ma egpekmugHoi npoghecilinoi disnbHocmi.

Kniouosi cnosa: oyxosnuii nomenyian, ocobucmicmo, 6UUHOK, YiHHOCI, peieKcis, 0CeImHiil npocmip, MOMUBAYIs, CAMONIZHAHHS,
CAMOBUHAYEHHS, CAMOPO3BUMOK, CAMOAKIYANi3aYis, OCBIMHILL YUK, Ni020MOBKA NCUX0L02d.

Introduction. The integration of Ukrainian higher  These include the capacity to make adequate decisions in
education into the European educational area imposes nonstandard situations or under time constraints; speed,
new requirements on the training of a highly qualified spe-  adaptability, and autonomy in seeking new information;
cialist who, in addition to professional knowledge, must flexibility, dynamism, and creativity in professional behav-
possess certain specific abilities and personal qualities. ior. At the same time, the issue of harmoniously aligning
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a graduate’s worldview foundations, value orientations,
and spiritual needs tends to be relegated to the background.

Psychology is a distinctive sphere of knowledge in
which a specialist’s personal psycho-spiritual insufficiency
reduces the level of professional mastery. The effectiveness
of psychological help is often determined not only by the spe-
cialist’s professional competences and the level of devel-
opment of cognitive and interactive personal characteris-
tics, but also by existential-meaning and spiritual aspects.
The formation of a psychologist’s professional mastery
proceeds with particular intensity during higher education
and is accompanied by sustained self-work, clarification
of one’s limits and capabilities, alongside an exceptionally
intensive unfolding of processes of value self-determina-
tion, reflective self-activity, and spiritual self-knowledge.

Numerous works address various aspects of the pro-
fessional training and development of the future psycholo-
gist. Substantive authorial conceptions are presented in
the writings of O. F. Bondarenko, Zh. P. Virna, V. H. Panok,
O. P. Sannikova, V. A. Semychenko, Yu. M. Shvalb,
N. F. Shevchenko, N. V. Chepeleva, A. V. Furman, T. S. Yat-
senko, and other prominent Ukrainian psychologists. Direc-
tor of the Ukrainian Scientific-Methodological Center for
Practical Psychology and Social Work V. H. Panok, analyz-
ing existing approaches to the content, forms, and methods
of training practitioner-psychologists, identifies three prin-
cipal directions: development of professional knowledge,
skills, and competences; formation of professional motiva-
tion, stance, and attitude toward the profession; and forma-
tion of personal traits and qualities (primarily those encom-
passed by “social competence”). The scholar underlines
that “a student becomes a true specialist only when they
begin to see the world through the eyes of a psychologist”
[1, p. 138]. Despite a comprehensive analysis of the var-
ious aspects of training future practitioner-psychologists,
the issue of their existential-value and spiritually oriented
development as future professionals remains under-illumi-
nated (with the notable exception of the substantial stud-
ies by E. O. Pomytkin, M. V. Savchyn, and A. A. Furman).
Therefore, the purpose of this article is to consider the full
educational cycle of training a psychologist as a specific
psycho-developmental technology in which distinct stages
of personal development and specific processes of spiritual
growth of the future specialist can be identified.

Materials and Methods. The study is conducted within
A. V. Furman’s vita-cultural paradigm, which advocates ani-
mating life processes by culture and is grounded in socio-cul-
tural, systems-synergetic, and cyclical-act approaches,
taking into account contemporary scientific directions in
axiopsychological and reflective research of personality.
Methodological choices were determined by the research
tasks. General scientific methods included theoreti-
cal-methodological and logical analysis, analogy building,
comparative and retrospective analysis, objective observa-
tion and self-observation, as well as synthesis and interpre-
tation of scientific data. The diagnostic battery comprised
E. Pomytkin’s technique “Spiritual Potential of Personal-
ity” and T. Danilova’s questionnaire “Determining the Type
of Orientation of the Practical Psychologist’s Personality.”

Our research proceeds from A. V. Furman’s definition
of the educational process as a didactic and, simultaneously,
psycho-developmental technology for training a highly
competent specialist, implemented through four-stage
activity engaging the consciousness and self-consciousness
of the young person as subject, personality, individuality,
and universum throughout their entire study at a higher edu-
cation institution (see [2, pp. 80—104]).

The educational cycle for training a psychologist is
essentially modeled as a special psycho-developmental
technology comprising four stages: informational-cognitive,
normative-regulatory, value-reflective, and spiritual-self-re-
alization. The foundational basis of each stage is diverse par-
ity-based activity of students and instructors from the first
through the fifth (sixth) years, which “is determined by
the invariant-normative psychosocial content of their joint
educational interaction, causes a rhythmic change in pro-
cesses of self-consciousness in unity with the actualization
of various (cognitive, emotional-evaluative, conative-crea-
tive, spontaneous-spiritual) components of the self-concept
of instructor and student, successively realizes the cognitive,
social, conative-act, and moral-spiritual potential of each,
enriching both their meaning-semantic sphere (conscious-
ness) and the psycho-spiritual content of the components
of a positive self-concept (self-consciousness)” [2, p. 92].

Results. Contemporary developments in psychology
indicate the need to investigate issues of professional train-
ing of future psychologists, whose work requires the for-
mation of special skills for constructive interaction within
the “human—human” framework. Such abilities are nec-
essary conditions for effective work by practitioner-psy-
chologists in social assistance and psychological service
domains. The effectiveness of these services is conditioned
by the quality of training psychologists receive in higher
education institutions. It should be noted that psycholo-
gists’ professionalism is determined not only by their the-
oretical knowledge but also by the extent of their personal
spiritual development. Deep psychological self-knowledge
and the activation of one’s spiritual potential are important
for the future psychologist and are maximally conducive to
mastering the profession.

Ukrainian scholar V. H. Panok outlines key requirements
for the content of practitioner-psychologists’ education in
higher education: distinguishing theoretical and practical
training; specialization to deepen psychological knowledge;
and broad cultural and linguistic preparation of the psy-
chologist. He notes that the central focus of practical psy-
chology must be the person in the context of their own life
situation, which presupposes consideration of both the psy-
chologist’s professional skills and their life experience.
The content of instruction must be directed toward internal
change in the learner; psychological knowledge should be
subjectively significant for the learner; and the learning pro-
cess should be subjectively “dramatic” [1].

Higher education in itself does not guarantee a high
level of moral upbringing or spirituality. Understanding
spirituality of the future specialist as an integrative, pro-
fessionally significant personal quality characterized by
an orientation toward the spiritual values of culture in per-
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sonal self-development and interpersonal interaction, we
stress the importance of creating a special psycho-cultural
environment in the educational process that provides con-
ditions for the self-realization of the individual’s spiritual
strengths [3, pp. 90-96].

Accordingly, there is an evident need to search for new
psychological approaches and pedagogical technologies
oriented toward the development of personal spiritual-
ity in the modern educational space of higher education
institutions. According to 1. D. Bekh, the educational for-
mation of a system of spiritual values in the growing per-
sonality must be preceded by psychological readiness to
realize one’s spiritual vocation (higher meanings of life,
the spiritual Self), which should be purposefully formed by
means of reflection [4, p. 47]. By influencing themselves,
the learner changes themselves, coordinates their activ-
ity, emotions, and thoughts, and correlates them with val-
ue-meaning grounds—their own, those of other participants
in educational interaction, and universal ones. Thus, reflec-
tion acts as a specific regulatory center of psycho-spiritual
reality and, indeed, of a person’s entire life activity.
The emergence of spiritual-meaning reflection is associ-
ated with a person’s value-meaning determination of life
and the capacity to acquire spiritual experience.

The profession of the practitioner-psychologist, being
engaged with various spheres of social life, imposes high
demands on the specialist’s personality. Therefore, during
higher education students must not only acquire the nec-
essary stock of specialized knowledge but also develop
appropriate psychological qualities and traits and form pos-
itive professional thinking, which together enable success
in future practical activity. Hence, the problem of develop-
ing the spiritual capacities of future psychologists is par-
ticularly acute [5; 6].

During study at a higher education institution, a full-for-
mat program of professional training is carried out. This is
a clearly coordinated and defined set of methods, means,
techniques, procedures, and operations that regulate
the activities of participants in the educational process
and determine their activity “as an act-based metasystem
subordinated to the laws of both causal determination
and clearly designed teleological conditioning and val-
ue-meaning reference points” [2, p. 89].

The transition from theoretical analysis of profes-
sional training to consideration of the concrete realities
of this process presupposes a linking element—developing
an optimal model and technology for the psychologist’s
professional formation, a certain strategy and tactics
for optimal advancement toward professional readiness
and development. The following positions must be con-
sidered. First, modeling the psychologist’s professional
development cannot be addressed apart from profes-
sionally oriented educational activity, which is the lead-
ing activity in this age period and during which both
professionally necessary and spiritual-moral qualities
of the personality develop. Second, the proposed psy-
cho-technological model of professional development
does not reflect all characteristics of the person and their
activity but only the main basic components; it serves as
a guide for examining the dynamics of the future psy-
chologist’s professional and personal development.

An analysis of scholarly sources on effective training
of the future psychologist enabled the construction of a the-
oretical model of training the practitioner-psychologist with
a developed spiritual potential (table). It should be taken
into account that (1) the psychologist’s professional devel-
opment is a dynamic, processual system in which distinct
stages can be identified; (2) the professional formation
of the future specialist is non-linear and capable of self-
organization; and (3) professional development manifests
aninseparable unity of internal and external factors (Table 1).

Professor A. V. Furman notes the exceptional impor-
tance of continuous, appropriate guidance of the student’s
psycho-spiritual development, whose leading activity is
professionally oriented educational activity. The general
educational technology, encompassing the spatio-temporal
characteristics of this activity from the first to the last day
of study over five to six years, represents not only a substan-
tive program of professional training that includes a coor-
dinated and synchronized set of procedures and operations,
methods and techniques, and means of situational co-ac-
tivity of participants in the educational process, but also
the realization of their parity-based educational activity as
an act-based metasystem subordinated to the laws of both
causal determination and clearly designed teleological con-
ditioning and value-meaning reference points [2, p. 89].

Table 1

Theoretical model of training a practitioner-psychologist with a developed spiritual potential

Dominants of the

FULL EDUCATIONAL CYCLE OF TRAINING A PSYCHOLOGIST

credit-modular

educational cycle
(after A. V. Furman)

Year 1 — Informational-
cognitive stage

Year 2 — Normative-
regulatory stage

Years 3—4 p Value-
reflective stage

Years 5-6 — Spiritual-
self-realization stage

Positive attitude

Focus on mastering

The psychologist’s

o fLseathZIgo f (;Z;n;se . toward the profession; professional knowledge, | conscious responsibility fgg;?gg;f%%ﬁg?
psy 8! achievement motivation. | skills, and competences. for outcomes. p Y-
Dominant forms . - .. . .. .
of spiritual potential Spiritual states. Spiritual processes. Spiritual properties. Spiritual tendencies.
Mechanism mescgzgggrrfg%ﬁrian Reflective analysis and Self-distancin Harmonization of the
of actualization : i self-immersion. g psycho-spiritual sphere.
creative activity.
Processes Self-knowledge. Self-understanding. Self-development. Self-actualization.
of spiritual growth

CrnoboxxaHcekuii HaykoBuit BicHuK. Cepist [Icuxororis, Bumyck 2, 2025

14




Professionalism of the practitioner-psychologist requires
adequate self-knowledge and development of personal
characteristics and spiritual qualities. The specificity of this
profession, as Ukrainian psychologists emphasize, is that—
unlike many other spheres— the specialist’s inner potential
(cognitive, interactive, existential-meaning, and spiritual
aspects) determines the effectiveness of psychological help
and thus ensures high professional results.

Creating conditions for actualizing students’ spiritual
potential requires a crucial role for the university instruc-
tor—professional and psychological reorientation from
mechanical application of knowledge and experience to
motivated generation; internal release from traditional ped-
agogical schemata; a need for constant self-development
and self-improvement; and organizing interaction with stu-
dents as humane, parity-based intersubjective co-activity.
In such interaction, a new experience of communication
and activity emerges, largely due to the instructor’s mean-
ing-orientation toward engaging students in situational
developmental relationships grounded in co-authorship
within the educational process—a process in which mutual
self-change of'its subjects occurs, i.e., the educational act [ 7].

This general orientation is realized through facilitative
attitudes of congruence (genuineness), unconditional pos-
itive regard, empathy, and reflection. Thus one of higher
education’s problems is addressed: students may not only
lack interest in disciplinary content but also in themselves
as persons, having the everyday role of mere executors
of teachers’ assignments. In spiritually oriented education,
learning activity is understood as a means of self-determi-
nation—as a series of large and small, yet always unique
and unrepeatable, events, the chief of which is the discov-
ery of oneself and one’s possibilities and the enrichment
of spiritual experience [8; 9].

By orienting themselves to spiritual foundations (faith,
hope, love, doing good, active participation in improving
the world, spiritual reflection), a student can achieve signif-
icant results in spiritual development and become capable
ofliving at the level of the act/deed. As M. Savchyn observes,
this manifests in the ability to harmonize one’s inner world
by establishing equilibrium with the unconscious, over-
coming complexes, resolving inner conflicts, attaining
a state of consciousness characterized by clarity of mind
and breadth and depth of awareness of self, the world,
and one’s life (awareness of what is essential); understand-
ing, perceiving, and accepting both inner necessities (one’s
life mission, meaning, values, personal ideal) and outer
necessities (“I must,” “what is expected of me”); the abil-
ity to control life situations and solve problems consider-
ing recognized past and current mistakes; and, ultimately,
the capacity for the act of self-accomplishment [10, p. 157].

The process of spiritual development and activation
of the spiritual “I” is inseparably linked to the order-
ing of ideals, values, and meanings. Spiritual growth, on
the one hand, transcends the individual and elevates a per-
son to transpersonal experiences; on the other, through
self-reflection it directs them to the depths of their inner
world [11]. Based on reflection on the educational pro-
cess and the results of their own actions, students not only

become aware of their self-worth but also inwardly grasp (at
least situationally) the uniqueness of being, which enables
them to independently choose and develop a value coordi-
nate system for life and to build their life trajectory rela-
tive to it. They discover spiritual-meaning supports—faith
in themselves, goodness, justice-recognize the need for
spiritual self-improvement, see prospects for their further
life, and move toward a pinnacle level-an inner disposi-
tion toward spiritually comprehending the meaning of their
own life, actualizing their spiritual potential, and becoming
capable of the act/deed.

Thus, under properly organized instruction, the spiritual
development of the personality and activation of the spiritual
Self are inseparably connected with self-knowledge,
self-determination, achieving personal maturity, and har-
mony of the inner world. Spiritual growth is not free from
crises and contradictions; however, it impels students
toward self-determination and toward a succession of large
and small, yet always unique and unrepeatable, events,
chief among which is the discovery of oneself and one’s
possibilities and the enrichment of spiritual experience,
which serves as a condition of spiritual self-realization. In
spiritually oriented education, learning activity is perceived
by the student as a means of self-determination—again,
a series of unique events culminating in self-discovery
and enrichment of spiritual experience. The student masters
the meta-abilities of self-analysis, self-motivation, self-reg-
ulation, self-coordination, self-control, and self-evaluation
and, most importantly, begins to recognize their individual-
ity and achieves purposeful advancement within their psy-
cho-spiritual life [12; 13].

We will analyze the features of unfolding processes
of students’ spiritual growth across the full educational
cycle. Through self-knowledge, participants in the edu-
cational process deepen self-understanding and construct
a personal system of self-conceptualization in which sepa-
rate situational images of the Self are integrated into a suf-
ficiently holistic and adequate self-representation. Through
self-comprehension, an evaluative-cognitive system devel-
ops whose depth and accuracy depend on the intensity
and level of self-analysis. Practice-oriented psychological
disciplines and extracurricular educational activity stimu-
late such inner layers of self-awareness as self-understand-
ing and self-attitude, which largely determine behavior in
problem situations, as well as values and motives.

Notably, when receiving information about a situa-
tion or existing interpersonal relations, a student does not
merely possess it but orders, structures, and organizes it
according to their own vision. Concurrently, intensive work
proceeds on crystallizing and systematizing the inner world.
“A person listens to themselves and to their inner voice,
compares and differentiates, remains in a state of creating
their inner world, making it more systematic and hierarchi-
cal” [10, p. 152]. An active process of self-identification
unfolds. Acquired representations arise situationally, then
become generalized and form self-attitude. Clear, detailed
planning of one’s behavior in various situations; aware-
ness of obstacles on the path toward goals; programming
one’s actions considering these obstacles; and objective,
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realistic evaluation of outcomes create conditions for the act
of self-actualization and the act of self-projection.

Synchronous formation of the inner world of per-
sonal meanings and the organization of external knowl-
edge in the form of culture leads students to an awareness
of the infinity and eternity of the world and of their place
in temporal being. Self-analysis and the capacity for reflec-
tion—for looking at oneself “from the side”— give rise to
an inner disposition toward spiritually grasping the meaning
of one’s own life and, thereby, to a sense of personal par-
ticipation in the wise, the sacred, the eternal within earthly
time-space, toward spiritual acceptance of the universe [14].

These processes function actively under conditions
of an appropriate socio-psychological educational envi-
ronment. Diagnostic studies conducted at the Department
of Psychology and Social Work of West Ukrainian National
University (sample: 106 students in the “Psychology” pro-
gram at bachelor’s and master’s levels) show a tendency
toward higher levels of spiritual potential and moral-ethical
responsibility among students (from insufficient and low
levels in Year I to predominantly medium and high levels
among master’s students) (see Fig. 1).

Determining the psychologist’s personality orientation
by T. Danilova’s method revealed a tendency toward partial
reduction of egocentric orientation, which is undoubtedly
positive; at the same time, a clearly expressed egocentric
orientation was observed in 16.5% of students and a prag-
matic orientation in 47.7%, totaling two-thirds of respond-
ents. These findings are quite alarming, especially given
the specifics of their future profession. At the same time,
a positive fact recorded was an increase among senior stu-
dents in choices whose content is meaning of life, act/deed,
and social and spiritual values.

Comparing test data with observations and question-
naires on students’ spiritual values shows that first-year
students, compared to seniors, demonstrate weaker orien-
tation in universal values and in concepts of good and evil,
and lack a concrete understanding of their profession’s pur-
pose. It is also concerning that one quarter (25%) exhibit
a zero level of moral-ethical value formation and 30%
an insufficient level. In total, 55% show an unformed mor-
al-ethical sphere; they may be unpredictable in their acts,

Fig. 1. Comparative analysis of indicators of students’ spiritual
potential in Years I, I, and V of the “Psychology” program
according to E. Pomytkin’s “Spiritual Potential” methodology

and it is difficult to place trust in them. The study shows that
almost 24% are oriented toward egocentric meanings (to be
independent and obligated to no one; to be healthy; to enjoy
life), indicating a certain spiritual-psychological immatu-
rity. Some 37.8% had almost never experienced altruistic
emotions; 32.4% were not guided by moral motivation in
their acts; 56.5% had an unformed or almost absent sense
of responsibility for their actions; 59.1% did not analyze
morally complex situations—evidence of insufficient devel-
opment of moral, humanistic, and existential components
of spirituality.

Equally troubling is that for 21.5% dominant values
were egocentric: striving for success, fame, social recogni-
tion, prestige, influence over others, and various entertain-
ments—hardly aligned with the chosen profession.

These data support the assumption that the formation
of the student’s spiritual sphere is determined not only by
age and individual-personal features but also by the organ-
ization and substantive content of the educational pro-
cess—its goals, content, forms, technologies, methods,
and means. The full educational cycle is modeled as a psy-
cho-developmental technology with four stages: informa-
tional-cognitive, normative-regulatory, value-reflective,
and spiritual-self-realization (after A. V. Furman) [2]. The
foundation of each stage is multicontextual, parity-based
educational activity of instructors and students, filled with
value-reflective content and oriented toward the capacity
for the act/deed.

Diagnostic findings show that the socio-psychological
educational environment created at West Ukrainian National
University positively influences processes of spiritual for-
mation in the future specialist’s personality. However, this
influence is insufficient for the self-realization of the future
psychologist as a highly spiritual personality. Therefore, in
special training sessions, we modeled the impact of those
processes of the educational environment on the student’s
inner world that activate spiritual potential, particularly by
unfolding processes of self-consciousness.

Briefly, the principal stages of psycho-spiritual develop-
ment during the trainings were as follows. Methodological
tools and formats were selected according to the theoretical
model of training future psychologists and systematically
covered four blocks of spiritual growth pro-
cesses:  self-knowledge, self-understanding,
self-development, and self-actualization.

To activate self-knowledge, we used dialog-
ic-discussion interaction—interviews, dialogue,
and group discussion. The interview method
aimed at knowledge acquisition primarily by
heuristic means. Its effectiveness requires suf-
ficient empirical knowledge, reflective notions,
and life observations among participants. We
employed systematizing interviews (to general-
ize and systematize knowledge and connect new
meanings with previous conclusions) and heu-
ristic (Socratic) interviews to cultivate creative
thinking and a drive toward truth. As discussion
material we used Kohlberg’s situations from
the literature.
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Fig. 2. Comparative analysis of components of spiritual potential
among students in the training group according to E. Pomytkin’s
“Spiritual Potential” methodology

Another important method of non-regulated verbal inter-
action was the spontaneous group discussion. Its functional
content was ensured by techniques of argumentation, debate,
sophistry, and heuristics, which foster an “effect of gener-
ation” during discussion and, most importantly, actualize
the formation of moral-spiritual judgments among partici-
pants. O. I. Klymyshyn notes that in formulating moral judg-
ment during moral reflection and realizing one’s individual
and personal position, discussion participants become cre-
ators of their own spirituality by transforming conceptual
and affective knowledge into spiritual knowledge imbued
with personal meaning and significance [15, pp. 42—47].

The second block targeted activation and development
of self-understanding through role-play and psychodrama.
We chose game formats for their functional ability to evoke
the “joy of freedom of one’s own Self.” The common fea-
tures of role-play and psychodrama involve enacting mod-
eled situations along a given story line. In the process,
participants’ spiritual values are projected into the sphere
of real relationships and then realized in act-based behavior.
Thus, personalized spiritual values become a psychological
means of opening one’s inner world to others. In psycho-
drama we used techniques of self-presentation, role enact-
ment, dialogue, monologue, doubling, asides, role reversal,
the empty chair, and the mirror.

The next block, largely linked to stimulating internal
self-development, employed nonverbal and introspec-
tive forms of interaction. Considering spirituality to be
an intentional and a priori human property and, following
V. Frankl, its foundation to be the “unconscious spiritual-
ity,” we selected methods aimed at actualizing and expli-
cating the psyche’s deep grounds—therapeutic drawing
and aesthetotherapy techniques.

Ukrainian scholar T. S. Yatsenko, founder of the method
of active socio-psychological cognition, notes that drawing
enables a person, in metaphorical and symbolic form, to
present their inner world, life dramas, and values [16]. The
themes of the participants’ therapeutic drawings reveal atti-
tudes toward existential problems and open opportunities to
“re-program” one’s life path. We used free, supplemental,
and joint drawing. The specifics of our training determined

the drawing topics; we drew on a set of thematic drawings
proposed by O. 1. Klymyshyn and systematized accord-
ing to the structural-functional organization of the human
spiritual world.

In applying aesthetotherapy—receptive music therapy
and passive art therapy—the main emphasis was on the well-
known developmental impact of music and visual art. Each
work of art begins its functional existence only when it
becomes the object of direct aesthetic perception.

The final block summarized the experience of spiritual
states acquired during the sessions and focused on actively
stimulating self-actualization. Here we used selected ele-
ments of meditative techniques. According to V. P. Moskaltse,
meditation consists of mental efforts aimed at achieving
deep concentration of the psyche, which is a prerequisite for
self-contemplation, self-immersion, and self-analysis [17]. In
our training, particular importance was attached to medita-
tions involving visualization of spiritual values—beauty, good-
ness, meaning, truth, and harmony. Such meditations have
a clear algorithmic structure described by O. 1. Klymyshyn.

After the training, we conducted a re-assessment
of spiritual potential (E. I. Pomytkin’s method). The results
show that in virtually all students of the training group,
the main indicators of spiritual development increased
(Fig. 2). In contrast, indicators among students who did not
participate in the training remained unchanged.

Thus, the assumption is confirmed that the spiritual
potential of students—future psychologists—is actualized
through specially created conditions in the socio-psycho-
logical environment that facilitate spiritual growth pro-
cesses: self-knowledge, self-understanding, self-develop-
ment, and self-actualization.

Conclusions. The spiritual growth of the personal-
ity and the activation of its spiritual potential occur most
effectively when a special value-meaning space of educa-
tional activity is created—when learning is not dispassion-
ate cognition but subjectively significant comprehension
of the world, filled for the student with personal meanings,
values, and attitudes inscribed in their subjective experience.

The educational cycle of training a psychologist is
modeled as a specific psycho-developmental technology
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comprising four stages: informational-cognitive, norma-
tive-regulatory, value-reflective, and spiritual-self-realiza-
tion. The foundation of each is diverse, parity-based inter-
action and continuous, appropriate guidance of the student’s
psycho-spiritual development.

In accordance with the developed theoretical model
of training the psychologist, the psycho-technological
conditions of spiritual growth of the future specialist are
elaborated. These presuppose the presence of a specific
socio-psychological environment aimed at facilitating pro-

cesses of self-knowledge, self-understanding, self-develop-
ment, and self-actualization, along with appropriate meth-
odological tools and formats for special training sessions.

Further research is needed to study the mechanisms
of students’ spiritual growth, particularly the specifics
of the processes of self-knowledge, self-comprehen-
sion, self-understanding, and self-attitude, which serve as
the basis for self-identification and self-projection, allow
a deepening of self-representation, and enable the creation
of one’s own system of self-conceptualization.
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